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Introduction 
 
 
 
 

Aims 
 
 
 
 
 
 

Group 1 aims 
 

The aims of language A: literature and language A: language and literature at SL and at HL and of 
literature and performance at SL are to: 

 
1.       introduce students to a range of texts from different periods, styles and genres 

 
2.       develop  in students the ability to engage in close, detailed  analysis of individual texts and make 

relevant connections 
 

3.       develop the students’ powers of expression, both in oral and written communication 
 

4.       encourage students to recognize the importance of the contexts  in which texts are written and 
received 

 

5.       encourage, through the study of texts, an appreciation of the different perspectives  of people from 
other cultures, and how these perspectives  construct meaning 

 

6.       encourage students to appreciate the formal, stylistic and aesthetic qualities of texts 
 

7.       promote in students an enjoyment of, and lifelong interest in, language and literature. 
 
 
 

Language A: literature aims 
 

In addition, the aims of the language A: literature course at SL and at HL are to: 
 

8.      develop in students an understanding of the techniques involved in literary criticism 
 

9.       develop the students’ ability to form independent literary judgments and to support those ideas.
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Introduction 
 
 
 
 

Assessment objectives 
 
 
 
 
 
 

There are three assessment objectives at SL and at HL for the language A: literature course. 
 

1.       Knowledge and understanding 
 

– Demonstrate knowledge  and understanding of individual literary works as representatives of 
their genre and period, and the relationships between them 

 

–       Demonstrate an understanding of the ways in which cultural values are expressed in literature 
 

–       Demonstrate awareness of the significance of the context in which a work is written and received 
 

–       Substantiate and justify ideas with relevant examples 
 

2.       Analysis, synthesis and evaluation 
 

– Demonstrate an ability to analyse language, structure, technique and style, and evaluate their 
effects on the reader 

 

– Demonstrate an abilit y to engage in independent literar y criticism on both  familiar and 
unfamiliar literary texts 

 

– Show an ability to examine and discuss in depth  the ef fects of literary techniques and the 
connections between style and meaning (HL only) 

 

3.       Selection and use of appropriate presentation and language skills 
 

– D emons trate  an abilit y to e xpress ideas clearly and  f luently in b oth  writ ten  and  oral 
communication, with an effective choice of register and style 

 

–       Demonstrate a command of terminology and concepts  appropriate to the study of literature 
 

–       Demonstrate an ability to express well-organized oral and written arguments 
 

–       Demonstrate an ability to write a sustained and detailed literary commentary (HL only)
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Syllabus 
 
 
 
 

Syllabus outline 
 
 
 
 
 
 

 
Syllabus component 

Teaching hours 

SL HL 

Part 1: Works in translation 
SL: Two works 

 
HL: Three works 

 
All works are chosen from the titles in the prescribed literature in translation 
(PLT) list. 

40 65 

Part 2: Detailed study 
SL: Two works 

 
HL: Three works 

 
All works are chosen from the prescribed list of authors (PLA) for the language A 
being studied, each from a different genre. 

40 65 

Part 3: Literary genres 
SL: Three works 

 
HL: Four works 

 
All works are chosen from the prescribed list of authors (PLA) for the language A 
being studied, all from the same genre. 

40 65 

Part 4: Options 
SL: Three works 

 
HL: Three works 

 
Works are freely chosen in any combination. 

30 45 

Total teaching hours 150 240 

 
It is essential that teachers  are allowed the prescribed  minimum number  of teaching  hours necessary to 
meet the requirements of the language A: literature course. At SL the minimum prescribed number of hours 
is 150 hours and at HL it is 240 hours.
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Syllabus 
 
 
 
 

Syllabus content 
 
 
 
 
 
 

Requirements 
 

Students study 10 works at SL and 13 works at HL. There are two book lists that must be used in conjunction 
with this guide. Both are available on the OCC. 

 
Prescribed literature in translation (PLT)—there is one PLT list for all language A courses, and teachers 
select works for study from the list. 

 
Prescribed list of authors (PLA)—each language A that has been authorized  for study and listed in the 
Handbook of procedures for the Diploma Programme has its own PLA, and teachers  select works for study 
from the authors listed. Where students are studying a special request  language, the school is responsible 
for providing an appropriate list of works. 

 
If a language A does not have a PLA, teachers must submit a list of works chosen from their own sources in 
accordance  with the syllabus requirements. (See the Handbook of procedures for the Diploma Programme for 
details.) 

 
Failure to fulfill the reading requirements for each component will result in the application  of a lower 
maximum mark (see the relevant criteria). 

 

 

Authors and works 
Authors must not be repeated within any part of the syllabus but the same author may be studied in two 
different parts of the syllabus. 

 

 
 

Note: No work may be repeated anywhere in the syllabus. 
 

 
 
 

Literary genres 
Each PLA includes four or five literary genres. At SL three of the genres represented on the PLA must be 

selected for the study of works in the target language. At HL four genres must be selected. 
 

 

Period 
Each PLA contains different periods. The language  A: literature syllabus as a whole must include works 
from at least three different periods. “Periods” may refer to classification such as centuries, and literary or 
historical movements. 

 

 

Place 
Where relevant to the language, PLAs indicate the place(s) with which the author  is closely associated. 
Where between two and five places are specified, the teacher must choose works by authors from at least 
two different places. When more than five places are specified, the teacher must choose works by authors 
from at least three different places as listed in the PLA.
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Part 1: Works in translation 
 

Number of works studied: Two at SL, three at HL 
All works must be chosen from the prescribed literature in translation (PLT) list. 

 

 
 

Note: All works studied in part 1 must feature as part of the teaching. 
 
 
 

This part of the course is a literary study of works in translation, based  on close reading  of the works 
themselves. Students are encouraged to appreciate the different perspectives of people from other cultures 
and to consider the role that culture plays in making sense of literary works. 

 
Part 1 of the course aims to deepen students’ understanding of works as being products of a time and place. 
Artistic, philosophical, sociological, historical and biographical considerations are possible areas of study to 
enhance understanding of the works. 

 
Teachers should aim to develop students’ ability to: 

 
•          understand the content of the work and the qualities of the work as literature 

 
• respond  independently to the work by connecting the individual and cultural experience  of the 

reader with the text 
 

•          recognize the role played by cultural and contextual elements  in literary works. 
 
 
 

Part 2: Detailed study 
 

Number of works studied: Two at SL, three at HL 
All works must be chosen from the prescribed  list of authors  (PLA). Each work must be from a different 
literary genre and by a different author. At HL one of the genres must be poetry. 

 

 
 

Note: All works studied in part 2 must feature as part of the teaching. 
 
 
 

In part 2 the focus is on detailed analysis of a work, both in terms of content and technique. The detailed 
study is best achieved through approaches that ensure close reading and in-depth analysis of the significant 
elements  of the works involved. 

 
Teachers are encouraged to familiarize their students with a variet y of interpretations and critical 
perspectives. They should also guide students to form and articulate personal responses to the works. 

 
This part of the syllabus will be assessed orally. Teachers should therefore make use of every opportunity to 
equip students with the skills for speaking appropriately  about literature in a variety of contexts. Teachers 
are encouraged to select works that provide ample scope for formal, close analysis. 

 
Teachers should aim to develop students’ ability to: 

 
•          acquire detailed knowledge and understanding of the works studied 

 
•          demonstrate appropriate analytical responses to specific genres 

 
• show how particular ef fects are achieved  through language use, and analyse elements  such as 

character, theme and setting 
 

•          engage with the details of works in order to develop a considered  and informed response.
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Part 3: Literary genres 
 

Number of works studied: Three at SL, four at HL 
All works must be chosen from the same literary genre from the prescribed list of authors (PLA). 

 

 
 

Note: All works studied in part 3 must feature as part of the teaching. 
 
 
 

In part 3, a group  of works selected  from the same literary genre  is studied  in depth. Each genre  has 
recognizable  techniques, referred to as literary conventions (see the section “Skills” in “Approaches to the 
teaching of language A: literature”), and writers use these conventions, along with other literary features, in 
order to achieve particular artistic ends. The grouping of works by genre is intended to provide a framework 
for the comparative  study of the selected  works through an exploration of the literary conventions and 
features associated with that genre. 

 
To ensure a meaningful comparison  of the literary genre being studied, teachers  are encouraged to be 
attentive  in selecting works. While grouping  works by themes  can also be useful, the expectation is that 
students will gain an understanding of the various ways in which conventions of the genre can be used. 

 
Teachers should aim to develop students’ ability to: 

 
•          acquire knowledge and understanding of the works studied 

 
•          acquire a clear sense of the literary conventions of the selected genre 

 
• understand the ways in which content is delivered through the literary conventions of the selected 

genre 
 

•          compare the similarities and differences between the chosen works. 
 
 
 

Part 4: Options 
 

Number of works studied: Three at SL, three at HL 
Works are freely chosen by the teacher. There is no requirement for works to be chosen from either of the 
prescribed lists. 

 

 
 

Note: All works studied in part 4 must feature as part of the teaching. 
 
 
 

This part of the course is designed to give teachers  an opportunity to include in their courses works that 
reflect their own particular interests, or that meet the specific needs of their students. The choice of works 
may also be dictated  by circumstances  that apply to specific regions or countries. Such circumstances 
may be a study of works in a particular genre or period, or from particular countries, to balance choices 
elsewhere in the course. The selection of works may fulfill local or national requirements. 

 
All works may be chosen freely and any combination of works may be used, whether  originally written in 
the language A being studied or read in translation. Care must be taken to ensure that only works of literary 
merit and those that offer a suitable challenge are chosen. Three printed works (or their equivalent) must be 
studied. 

 
Teachers may freely choose their approach to teaching  the works, providing it is in keeping with the aims 
and objectives of the course. In addition, three options are provided that demonstrate the possibilities 
open to teachers. The ideas in the options may also be combined  in other ways. For example, delivering
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an oral presentation that critiques the student’s own creative writing (prose other than fiction in option 1) 
would also be suited to the study of other literary genres such as drama, prose fiction or poetry. Some new 
textualities, for example graphic novels, are suited to option 3, literature and film. 

 
For all choices the assessment task is the same, and students will be assessed on their literary understanding 
as well as their ability to produce an effective oral presentation. 

 
Teachers should aim to develop students’ ability to: 

 
•          acquire knowledge and understanding of the works studied 

 
•          present an individual, independent response to works studied 

 
•          acquire powers of expression through oral presentation 

 
•          learn how to interest and hold the attention of an audience. 

 

 

Option 1: The study of prose other than fiction leading to various 
forms of student writing 
This option acquaints  students with various forms of writing that fall outside the realm of such fictional 
forms as novels or short stories. “Prose other than fiction” may include travel writing, autobiography, letters, 
essays, speeches, or more contemporary experiments  in “creative non-fiction”. 

 
The intent is to study such types in terms of both form and content. The further goal is a sufficient grasp 
of the techniques to enable students to develop their own explorations of these forms through personal 
writing. 

 
In addition to the common aims for part 4, in this option students will develop the ability to: 

 
•          understand the conventions of prose other than fiction through writing 

 
•          acquire detailed understanding of effective authorial choices in these forms 

 
•          use a critique of their own writing as the basis for their oral presentation. 

 

 

Option 2: New textualities 
This option provides an opportunity for students to study rapidly evolving text forms. Examples of such 
text forms are graphic novels, hypertext narratives and fan fiction—all of which blend media and defy easy 
categorization. The following guidelines apply to the choice of such materials. 

 
•          The text forms should be original texts, not adaptations of previous literary texts. 

 
•          The materials should have some evident aesthetic/intellectual merit. 

 
In addition to the common aims for part 4, in this option students will develop the ability to: 

 
•          appreciate new textualities within a critical framework 

 
•          explore how these forms relate to conventional  written texts 

 
•          explore the relevance of these forms to the larger context of changing modes of literacy. 

 

 

Option 3: Literature and film 
In this option the three works at the centre of the study must be printed works, and the study will focus 
on adaptation, remediation, comparative  narrative strategies, or the skills of reading and viewing. This 
option is not a media study unit. Additional guidance  on visual texts is given in the “Visual skills” section in 
“Approaches to the teaching of language A: literature”.
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The study of the adaptation of a literary work into a film increases students’ understanding of how literature 
and film work in their respective ways. Students are exposed to moving images at every stage of their lives, 
both inside and outside the classroom. This option can serve to merge their often uncritical experience  of 
watching films and television with a deeper  reflection that is learned when reading literature in school. 

 
In addition to the common aims for part 4, in this option students will develop the ability to: 

 
•          compare films and their literary roots from a critical perspective 

 
•          analyse the reasons for the choices made when adapting a film from a literary work 

 
•          acquire an understanding of how characters evolve in a specific time and space 

 
•          understand the use of symbolism and how it can be translated  from one medium to another 

 
•          understand and evaluate the importance of elements  such as music, sound and inserts in films. 

 
 
 

School-supported self-taught students 
 

Self-taught students may study language A: literature at SL only. They will be expected to meet the same 
syllabus requirements as for taught SL students, but with the following exception. 

 
•          In part 4, all three works must be chosen from the PLA. 

 
Whenever possible, self-taught  students should be given assistance with specific aspects of their studies. 
This may be done either in a special class for the self-taught  students or in a class of students preparing 
a taught language A. Such an arrangement is especially useful in equipping self-taught  students with the 
information and skills necessary for carrying out the part 1 written assignment task, and for answering 
paper 1 and paper 2. 

 
Students  will also need guidance  in choosing extracts in preparation for section 1 of the alternative oral 
examination and in preparing their individual presentation for section 2 of the oral.
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Assessment outline—SL 

 
Assessment 

 
 
 

Assessment outline: SL 
 

 
 
 
 
 
 
 
 

First examinations  2013 
 
 
 

Assessment component Weighting 

External assessment (3 hours) 
 

Paper 1: Guided literary analysis (1 hour 30 minutes) 
The paper consists of two passages: one prose and one poetry. 

 

Students choose one and write a guided literary analysis in response to two questions. 
(20 marks) 

 
Paper 2: Essay (1 hour 30 minutes) 
The paper consists of three questions for each literary genre. 

 

In response to one question students  write an essay based on at least two works studied 
in part 3. (25 marks) 

 
Written assignment 
Students submit a reflective statement and literary essay on one work studied in part 1. 
(25 marks) 

 

The reflective statement must be 300–400 words in length. 

The essay must be 1,200–1,500 words in length. 

70% 
 

20% 
 

 
 
 
 
 

25% 
 

 
 
 
 
 

25% 

Internal assessment 
This component  is internally assessed by the teacher and externally moderated  by the IB 
at the end of the course. 

 
Individual oral commentary (10 minutes) 
Students present a formal oral commentary and answer subsequent questions on an 
extract from a work studied in part 2. (30 marks) 

 
Individual oral presentation (10–15 minutes) 
The presentation is based on works studied in part 4. It is internally assessed and 
externally moderated through the part 2 internal assessment  task. (30 marks) 

30% 
 
 
 
 

15% 
 

 
 
 

15% 
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Assessment outline—HL 
 
 
 
 
 
 
 

First examinations 2013 
 
 
 

Assessment component Weighting 

External assessment (4 hours) 
 

Paper 1: Literary commentary (2 hours) 
The paper consists of two passages: one prose and one poetry. 

Students choose one and write a literary commentary. (20 marks) 

Paper 2: Essay (2 hours) 
The paper consists of three questions for each literary genre. 

 
In response to one question students write an essay based on at least two works studied 
in part 3. (25 marks) 

 
Written assignment 
Students submit a reflective statement and literary essay on one work studied in part 1. 
(25 marks) 

 

The reflective statement must be 300–400 words in length. 
 

The essay must be 1,200–1,500 words in length. 

70% 
 

20% 
 
 
 
 

25% 
 

 
 
 
 
 

25% 

Internal assessment 
This component is internally assessed by the teacher and externally moderated by the IB 
at the end of the course. 

 
Individual oral commentary and discussion (20 minutes) 
Formal oral commentary on poetry studied in part 2 with subsequent questions 
(10 minutes) followed by a discussion based on one of the other part 2 works 
(10 minutes). (30 marks) 

 
Individual oral presentation (10–15 minutes) 
The presentation is based on works studied in part 4. It is internally assessed and 
externally moderated through the part 2 internal assessment task. (30 marks) 

30% 
 
 
 
 

15% 
 
 
 
 
 

15% 
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External assessment 
 
 
 
 
 
 

Assessment criteria are used to assess students for all assessment task s. The assessment criteria are 
published in this guide. 

 
For paper 1 there are four criteria. 

For paper 2 there are five criteria. 

For the written assignment there are five criteria. 
 

The descriptors are related to the assessment objectives established for the language A: literature course. 
Dif ferent assessment criteria are provided  for the written papers  at SL and at HL. The part 1 written 
assignment has the same criteria at SL and at HL. 

 
The external components contribute 70% to the final assessment at SL and at HL. 

 

 
 

Note: All responses, written and oral, must be in the language A of the examination. 
 
 
 
 
 

Written examination papers 
 

At SL and at HL there are two examination  papers that are set and assessed externally. They are designed 
to allow students to demonstrate their competencies in relation to the language A: literature assessment 
objectives and to specific parts of the syllabus. Paper 1 is linked to the skill of literary analysis and paper 2 is 
linked to the works studied in part 3: literary genres. At HL, paper 1 also requires students to demonstrate 
their competency in writing a literary commentary. 

 
In both examination  papers students are expected to support  their answers with specific references  to 
literary texts—in paper 1 with references to the unseen passage, and in paper 2 with references to the works 
studied in part 3. Retelling of the plot or content of a work or extract is not expected in any component of 
the assessment. 

 
 
 

Written assignment 
 

At SL and at HL students are required to complete  an assignment of 1,200–1,500 words, with a reflective 
statement of 300–400 words, based on a work studied  in part 1 of the course and assessed  externally. 
Reflection on an interactive oral is part of the assignment and some of the writing is completed during 
supervised class time. 

 
If the word limit is exceeded, the assessment of the reflective statement will be based on the first 400 words 
and the assessment of the essay on the first 1,500 words.
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Guidance and authenticity 
The written assignment submitted for external assessment at SL and at HL must be the student’s own work. 
However, it is not the intention  that students should decide upon a title or topic and be left to work on 
the task without any further support  from the teacher. It is the responsibility of the teacher  to ensure that 
students are familiar with: 

 
•          the requirements of the type of work to be assessed 

 
• the assessment criteria (students  should understand that the work submitted for assessment must 

address these criteria effectively). 
 

Students  should be encouraged to initiate discussions with the teacher  in order to obtain  advice and 
information during the initial planning  of the written assignment. Students  must not be penalized  for 
seeking guidance. However, if a student could not have completed the work without substantial  support 
from the teacher, this should be reported at submission as instructed  in the Handbook of procedures for the 
Diploma Programme. 

 
It is the responsibility of teachers to ensure that all students understand the basic meaning and significance 
of concepts  that relate to academic honesty, especially authenticity  and intellectual property. Teachers 
must ensure that all student work for assessment is prepared according to the requirements and must 
explain clearly to students that the work must be entirely their own. 

 
As part of the learning process, teachers can give advice to students on a first draft of the task. This advice 
should be in terms of the way in which the work could be improved, but this first draft must not be annotated 
or edited by the teacher. After making general comments on the first draft, teachers should not provide any 
further assistance. 

 
All work submitted to the IB for moderation or assessment must be authenticated by a teacher, and must 
not include any known instances of suspected or confirmed malpractice. Each student must verify that the 
work is his or her authentic work and constitutes the final version of this work. Once a student has officially 
submitted the final version of the work to a teacher (or the Diploma Programme coordinator) for assessment 
it cannot be retracted. 

 
Authenticity may be checked by discussion with the student on the content of the work, and scrutiny of one 
or more of the following. 

 
•          The student’s supervised writing from which the topic has been generated 

 
•          The first draft of the written work 

 
•          The references cited 

 
•          The style of writing compared with work known to be that of the student 

 
The requirement for supervising teachers  and students to authenticate the work applies to the work of all 
students. If either the student or the supervising teacher is unable to authenticate the work, the student will 
not be eligible for a mark in that component and no grade will be awarded. For further details refer to the IB 
publication Academic honesty and the relevant articles in the General regulations: Diploma Programme. 

 
 
 

External assessment details—SL 
 
Paper 1: Guided literary analysis 
Duration: 1 hour 30 minutes 
Weighting: 20% 
Paper 1 contains two previously unseen  passages  and students are instructed  to write a guided  literary 
analysis on one of these passages. A guided literary analysis in this context refers to an interpretation of the
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passage supported by two guiding questions. One passage will be poetry; the other passage will be taken 
from works such as: 

 
•          a novel or short story 

 
•          an essay 

 
•          a biography 

 
•          a journalistic piece of writing of literary merit 

 
•          a play. 

 
The passages  for analysis may be either a complete  piece of writing or an extract from a longer piece, and 
wherever possible they will not have been written by authors listed on the PLA nor be taken from works 
likely to have been studied in class. 

 
Two guiding questions  are provided—one on understanding and interpretation, and the other on style. 
Students  are required to address both questions  in their answer. However, it is anticipated that students 
may also explore other relevant aspects beyond the guiding questions in order to achieve the higher marks. 
Attention should be paid to accuracy of expression and coherence of ideas. 

 
The paper is assessed according to the assessment criteria published  in this guide. The maximum mark for 
paper 1 is 20. 

 

 

Paper 2: Essay 
Duration: 1 hour 30 minutes 

Weighting: 25% 
Paper 2 contains three essay questions  for each literary genre represented on the PLA of the language A 
being examined. Students answer one essay question only. 

 
The essay is written under examination  conditions, without access to the studied  texts. Each question 
directs students to explore the ways in which content is delivered through the conventions of the selected 
genre. Students are required to compare and contrast the similarities and differences between at least two 
of the works studied  in part 3 of the course. The comparison  of the works is assessed under criterion B: 
response to the question (see “External assessment criteria—SL” and ”External assessment criteria—HL”). 

 
The paper is assessed according to the assessment criteria published  in this guide. The maximum mark for 
paper 2 is 25. 

 

 

Written assignment 
Weighting 25% 
The written assignment is based on a work in translation studied in part 1 of the course. Students  produce 
an analytical essay with reflective statement, undertaken during the course and externally assessed. The 
goal of the process detailed below is to assist students in producing individual, well-informed essays. 

 

 
Work submitted          Literary essay 1,200–1,500 words (assessed) 

 
Relevant reflective statement 300–400 words (assessed) 

 
Goal                                To produce an analytical, literary essay on a topic generated by the student and 

developed from one of the pieces of supervised writing 
 

Assessment                 A combined  mark out of 25 to be awarded for the reflective statement and the 
literary essay, based on five assessment criteria (A–E)
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Process                           Four-stage process consisting of both oral and written tasks—see below for more 
details on each stage 

 
Administration             Copies of all reflective statements and supervised writing to be kept on file 

 
 

Stage 1: The interactive oral 
The interactive oral is a focused class discussion in which all students and the teacher  participate. Each 
student should be responsible  for initiating some part of the discussion in at least one of the interactive 
orals for one work. Students  may participate  as a group or individually, and teachers  may organize the 
discussion in a variety of different ways. 

 
The discussions should address the following cultural and contextual considerations. 

 
•          In what ways do time and place matter to this work? 

 
•          What was easy to understand and what was difficult in relation to social and cultural context and issues? 

 
•          What connections did you find between issues in the work and your own culture(s) and experience? 

 
•          What aspects of technique are interesting  in the work? 

 
Formal requirements 
At least one oral must be completed in relation to each work studied in part 1. 

The suggested minimum time for discussion of each work is 30 minutes. 

Stage 2: The reflective statement 
The reflective statement is a short writing exercise and should be completed as soon as possible following 
the interactive oral. Each student is asked to provide a reflection on each of the interactive orals. The 
reflective statement on the same work as the student’s final assignment is submitted for assessment. 

 
The reflective statement must be based on the following question. 

 
• How was your understanding of cultural and contextual  considerations of the work developed 

through the interactive oral? 
 

Formal requirements 
 

Length                        300–400 words. If the limit is exceeded, assessment will be based on the first 400 
words. 

 
Submission                 The reflective statement about the work used in the student’s final assignment 

(essay) is submitted together with the assignment. 
 

Assessment               The reflective statement is awarded a mark out of 3 using assessment criterion A. 
 

Administration          All reflective statements must be kept on file at the school. 
 
 

Stage 3: Developing the topic—supervised writing 
Supervised writing is intended as a springboard to elicit ideas from the student. From these  ideas the 
student develops a topic and the final essay. The ultimate goal of this stage of the process is to help students 
to produce good essays with appropriate topics. To this end students are required to respond to each of the 
works studied in a written exercise undertaken during class time. 

 
For each work studied (two at SL, three at HL) one piece of writing produced during class time is required. 
The recommended time for each piece of writing is 40–50 minutes and the writing must be in continuous 
prose. At the end of the lesson the writing must be handed to the teacher and an unedited copy kept on file 
until the end of the examination session.
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Teachers need to provide three or four prompts  for each work studied. There must be no opportunity for 
students to prepare beforehand, so it is essential that students are not given the prompts prior to the lesson. 

 
The aim of the prompts  is to encourage independent critical writing and to stimulate thinking about  an 
assignment topic. The prompts may be selected from the list below, from those given in the teacher support 
material, or teachers may devise their own. 

 
The students will choose one of their pieces of supervised writing and develop that into the essay required 
for submission. There must be an apparent connection between the supervised  writing and the final 
essay, but students are encouraged to provide their own title and to develop the chosen prompt  in an 
independent direction. 

 
Below are examples of prompts for the supervised writing, showing how that prompt could be applied to a 
specific work and developed into a suitable essay title. 

 

 
Prompt                     Which minor character plays the most significant role? 

 
Work                        A Doll’s House by Henrik Ibsen 

 
Essay title                Mrs Linde as role model in A Doll’s House 

 
 
 

Prompt                     Do you think there are some characters in the work whose chief role is to convey 
cultural values? 

 
Work                        Chronicle of a Death Foretold by Gabriel García Márquez 

 
Essay title                The Vicario brothers as champions of honour 

 
 
 

Prompt                     Identify a symbol, motif or strand of imagery (or more than one if you prefer). What 
role does it play in the work? 

 
Work                        Dr Zhivago by Boris Pasternak 

 
Essay title                The contrasting roles of ice and snow in Dr Zhivago 

 
 
 

Note: Further examples can be found in the teacher support  material for the language A: literature 
course. 

 

 
 

Formal requirements 
 

Length                      There is no specified length. 
 

Submission               The original piece of supervised writing is not submitted. 
 

Assessment            Supervised writing is not awarded a mark but may be used to authenticate the 
individuality of a student’s work. 

 
Administration        The task is “open book” and students should have access to the literary works being 

used for the writing. Annotations are acceptable, but students should not have 
access to secondary material. 

 

All pieces of supervised writing must be kept on file at the school.
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Stage 4: Production of the essay 
Each student is required to produce an essay of 1,200–1,500 words in length on a literary aspect of one work. 
The essay is developed from one of the pieces of supervised writing completed in class, with the guidance 
of the teacher. 

 
The role of the teacher 
•          Provide guidance on the development of the essay topic. 

 
•          Discuss the connections between the supervised writing and the essay. 

 
•          Ensure that the topic is suitable to the length and the focus of the task. 

 
• Read the first draft of the essay and provide feedback to the student. This may take the form of a 

conversation and/or a written response on a piece of paper separate from the draft essay. 
 

Completion of the essay for submission by the student 
After receiving feedback on the first draft, the student must complete  the written assignment without 
further assistance. 

 

 
 

Note: The assignment must be the independent work of the student, and both the student and 
supervising teacher must authenticate the assignment as such. 

 

 
 

Formal requirements 
 

Length                      1,200–1,500 words. If the limit is exceeded, assessment will be based on the first 
1,500 words. 

 
Submission              The final essay is submitted for assessment along with the relevant reflective 

statement. The essay should be a well-presented, formal piece of work. 
 

Assessment            The final essay is awarded a mark out of 22 using assessment criteria B, C, D and E. 
 

Administration        The relevant reflective statement must be submitted with the final essay. 
 
 
 
 

External assessment details: School-supported 
self-taught students—SL 

 

All assessment tasks for self-taught students are externally assessed. 
 

Paper 1 and paper 2 are the same as for taught students. The weightings for each component, as well as the 
assessment criteria and the marks awarded, are also the same as for taught students. 

 
The alternative oral examination is assessed externally. 

 
 

Written assignment 
The assessment criteria and the mark s awarded  are the same as for taught students (see “Ex ternal 
assessment criteria—SL”). 

 
Stage 1: Journal writing
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In place of the interactive oral undertaken by taught students, school-supported self-taught  students are 
required to keep a literary journal in which, for both the works in translation studied in part 1 of the course, 
they write their personal response to the following questions. 

 
•          In what ways do time and place matter to this work? 

 
• What was easy to understand and what was difficult in relation to social and cultural context and 

issues? 
 

•          What connections did you find between issues in the work and your own culture(s) and experience? 
 

•          What aspects of technique are interesting  in the work? 
 

Stage 2: The reflective statement 
Having decided on which work their assignment will be based, self-taught students are required to write a 

reflective statement of 300–400 words in length, based on their journal writing for that work. The reflective 
statement must be in response to the following question. 

 
• How was your understanding of cultural and contextual  considerations of the work developed 

through your journal writing? 
 

The reflective statement is awarded  a mark out of 3 using criterion A of the assessment criteria for the 
written assignment. The reflective statement that is sent with the assignment must be on the work used but 
does not have to be explicitly connected to the topic. 

 
Stage 3: Developing the topic 
Self-taught students must choose one of the prompts  listed below and apply it to one of the two works 
studied. Using the prompt  as a starting point they should develop an essay title suited to the particular 
work chosen. Examples of how a prompt can lead to a title are given in the “Written assignment” section of 
“External assessment details—SL”, and further examples can be found in the teacher support material. 

 
•          What is the impact on the work of a major choice and/or decision made by characters? 

 
•          In what ways are the voices of history and tradition present in the work? 

 
•          Which minor character plays the most significant role? 

 
•         To what extent is the natural landscape important  to the impact of this work? 

 
•          Do you think there are some characters in the work whose chief role is to convey cultural values? 

 
•          How does the author convey the sense of time passing in the work? 

 
•          In what ways is the work interested in being realistic? 

 
•          Identify one or more symbol, motif or strand of imagery. What role do they play in the work? 

 
Stage 4: Production of the essay 
Each student must produce  an essay of 1,200 –1,500 words in length  on a literary aspect  of one work, 
developed from one of the prompts listed above. 

 
The student must complete  the essay on his or her own and submit it for external assessment. When 
submitted, it must be accompanied by the appropriate reflective statement on each of the works studied. 

 
The final essay is awarded  a mark out of 22 using criteria B, C, D and E of the assessment criteria for the 
written assignment.
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Note: The assignment must be the independent work of the student, and the student must 
authenticate the assignment as such. 

 
 
 
Alternative oral examination 
The assessment criteria and the mark s awarded  are the same as for taught students (see “Ex ternal 
assessment criteria—SL”). 

 
Section 1: Individual oral commentary 
Weighting: 15% 
Duration: Preparation 20 minutes; delivery 10 minutes 
The individual oral commentary is a literary analysis of an extract taken from one of the works studied in 
part 2 of the course. 

 
Choice of extract 
Self-taught  students prepare  for section  1 of the alternative  oral examination—the individual oral 
commentary—by using guiding questions  supplied by the IB as a basis for choosing extracts from the 
works studied in part 2. Each extract must be approximately 40 lines in length (or a whole poem or part of a 
poem that is roughly equivalent to 40 lines). The content must be linked to the question  so that, in the oral 
examination, a close literary analysis can be presented on the extract in response to that question. 

 
Focus and structure 
Students should aim to identify and explore all significant aspects of the extract. These include: 

 
•          situating the extract as precisely as possible in the context of the work from which it has been taken 

(or in the body of work, in the case of poetry) 
 

• commenting on the effectiveness of the writer’s techniques, including the use of stylistic devices and 
their effect(s) on the reader. 

 

The commentar y should focus on the extract itself, relating it to the whole work where relevant (for 
example, to establish context). It should not be used as a springboard for a discussion of everything the 
student knows about the work in question. 

 
A commentar y should be sustained  and well organized. It should neither  be delivered as a series of 
unconnected points nor take the form of a narration or a line-by-line paraphrase of the passage or poem. 

 
Section 2: Individual oral presentation 
Weighting: 15% 
Duration: 10 minutes 
The individual oral presentation is based on two works studied in part 4 of the course. 

 
Preparation 
Prior to the alternative oral examination, the student prepares  notes for an oral presentation on two of the 
three works studied in part 4. 

 

Students  may take prepared notes into the examination  and these notes are sent to the examiner, along 
with the recording. The notes must be points only, not the full text of a talk. 

 

 
 

Note: Detailed procedures for the school-supported self-taught alternative oral examination can be 
found in the Handbook of procedures for the Diploma Programme and the additional guidance on self- 
taught oral procedures on the OCC.
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External assessment criteria—SL 
 
Overview 
Assessment criteria are used to assess students for all assessment task s. The assessment criteria are 
published in this guide. There are different assessment criteria at SL and at HL for paper 1 and paper 2. 

 
The following is an overview of the external assessment criteria at SL. 

 
Paper 1: Guided literary analysis 
There are four assessment criteria at SL. 

 

 

Criterion A Understanding and interpretation 5 marks 

Criterion B Appreciation of the writer’s choices 5 marks 

Criterion C Organization 5 marks 

Criterion D Language 5 marks 

 Total 20 marks 

 
Paper 2: Essay 
There are five assessment criteria at SL. 

 

 

Criterion A Knowledge and understanding 5 marks 

Criterion B Response to the question 5 marks 

Criterion C Appreciation of the literary conventions of the genre 5 marks 

Criterion D Organization and development 5 marks 

Criterion E Language 5 marks 

 Total 25 marks 

 
Written assignment 
There are five assessment criteria at SL. 

 

 

Criterion A Fulfilling the requirements of the reflective statement 3 marks 

Criterion B Knowledge and understanding 6 marks 

Criterion C Appreciation of the writer’s choices 6 marks 

Criterion D Organization and development 5 marks 

Criterion E Language 5 marks 

 Total 25 marks 

 
The following descriptors are for examiner use and for teacher and student information.
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Paper 1: Guided literary analysis (SL) 

 

Criterion A: Understanding and interpretation 
• How well does the student’s interpretation reveal understanding of the thought and feeling of the 

passage? 
 

•          How well are ideas supported by references to the passage? 
 

Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 There is very basic understanding of the passage, with mainly irrelevant and/or 
insignificant interpretation. 

2 There is some understanding of the passage but little attempt at interpretation, with 
few references to the passage. 

3 There is adequate understanding of the passage, demonstrated by an interpretation 
that is mostly supported by references to the passage. 

4 There is good understanding of the passage, demonstrated by convincing interpretation 
that is fully supported by references to the passage. 

5 There is very good understanding of the passage, demonstrated by sustained and 
convincing interpretation that is supported by well-chosen references to the passage. 

 
Criterion B: Appreciation of the writer’s choices 
• To what extent does the analysis show appreciation of how the writer’s choices of language, structure, 

technique and style shape meaning? 
 

Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 There is virtually no reference to the ways in which language, structure, technique and 
style shape meaning. 

2 There is some reference to, but no analysis of, the ways in which language, structure, 
technique and style shape meaning. 

3 There is adequate reference to, and some analysis and appreciation of, the ways in which 
language, structure, technique and style shape meaning. 

4 There is good analysis and appreciation of the ways in which language, structure, 
technique and style shape meaning. 

5 There is very good analysis and appreciation of the ways in which language, structure, 
technique and style shape meaning. 
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Criterion C: Organization 
•          How well organized and coherent is the presentation of ideas? 

 
Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 Ideas have little organization and virtually no coherence. 

2 Ideas have some organization, but coherence is often lacking. 

3 Ideas are adequately organized, with some coherence. 

4 Ideas are well organized and coherent. 

5 Ideas are effectively organized, with very good coherence. 

 
Criterion D: Language 
•          How clear, varied and accurate is the language? 

 
• How appropriate is the choice of register, style and terminology? (“Register” refers, in this context, 

to the student ’s use of elements  such as vocabular y, tone, sentence structure  and terminology 
appropriate to the task.) 

 

Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 Language is rarely clear and appropriate; there are many errors in grammar, vocabulary 
and sentence construction, and little sense of register and style. 

2 Language is sometimes clear and carefully chosen; grammar, vocabulary and sentence 
construction are fairly accurate, although errors and inconsistencies are apparent; the 
register and style are to some extent appropriate to the task. 

3 Language is clear and carefully chosen, with an adequate degree of accuracy in 
grammar, vocabulary and sentence construction despite some lapses; register and style 
are mostly appropriate to the task. 

4 Language is clear and carefully chosen, with a good degree of accuracy in grammar, 
vocabulary and sentence construction; register and style are consistently appropriate to 
the task. 

5 Language is very clear, effective, carefully chosen and precise, with a high degree of 
accuracy in grammar, vocabulary and sentence construction; register and style are 
effective and appropriate to the task. 
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Paper 2: Essay (SL) 

 

Criterion A: Knowledge and understanding 
• How much knowledge  and understanding has the student shown of the part 3 works studied  in 

relation to the question answered? 

 
Note: The part 3 works MUST be chosen from the relevant prescribed  list of authors (PLA) and be 
the genre relevant to the question.  If not, the maximum mark for this criterion will be reduced to 3. 

 
 
 

Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 There is little knowledge and no understanding of the part 3 works in relation to the 
question answered. 

2 There is some knowledge but little understanding of the part 3 works in relation to the 
question answered. 

3 There is adequate knowledge and some understanding of the part 3 works in relation to 
the question answered. 

4 There is good knowledge and understanding of the part 3 works in relation to the 
question answered. 

5 There is very good knowledge and understanding of the part 3 works in relation to the 
question answered. 

 
Criterion B: Response to the question 
•          How well has the student understood the specific demands of the question? 

 
•         To what extent has the student responded to these demands? 

 
•          How well have the works been compared and contrasted in relation to the demands of the question? 

 
Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 The student shows virtually no awareness of the main implications of the question, and 

ideas are mostly irrelevant or insignificant. There is no meaningful comparison of the 
works used in relation to the question. 

2 The student shows limited awareness of the main implications of the question, and ideas 
are sometimes irrelevant or insignificant. There is little meaningful comparison of the 
works used in relation to the question. 

3 The student responds to most of the main implications of the question, with relevant 
ideas. A comparison is made of the works used in relation to the question, but it may be 
superficial. 

4 The student responds to the main implications of the question, with consistently 
relevant ideas. An appropriate comparison is made of the works used in relation to the 
question. 
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5  The student responds to the main implications and some subtleties of the question, with 
relevant and carefully explored ideas. An effective comparison is made of the works 
used in relation to the question. 

 
 

Criterion C: Appreciation of the literary conventions of the genre 
• To what extent does the student identify and appreciate the use of literary conventions in relation to 

the question and the works used? 
 

Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 Virtually no literary conventions are identified, and there is no development relevant to 
the question and/or the works used. 

2 Examples of literary conventions are sometimes correctly identified, but there is little 
development relevant to the question and the works used. 

3 Examples of literary conventions are mostly correctly identified, and there is some 
development relevant to the question and the works used. 

4 Examples of literary conventions are clearly identified and effectively developed, with 
relevance to the question and the works used. 

5 Examples of literary conventions are clearly identified and effectively developed, with 
clear relevance to the question and the works used. 

 
Criterion D: Organization and development 
•          How well organized, coherent and developed is the presentation of ideas? 

 
Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 Ideas have virtually no organization or structure, and coherence and/or development are 
lacking. 

2 Ideas have some organization and structure, but there is very little coherence and/or 
development. 

3 Ideas are adequately organized, with a suitable structure and some attention paid to 
coherence and development. 

4 Ideas are well organized, with a good structure, coherence and development. 

5 Ideas are effectively organized, with a very good structure, coherence and development. 
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Criterion E: Language 
•          How clear, varied and accurate is the language? 

 

• How appropriate is the choice of register, style and terminology? (“Register” refers, in this context, 
to the student ’s use of elements  such as vocabular y, tone, sentence structure  and terminology 
appropriate to the task.) 

 
Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 Language is rarely clear and appropriate; there are many errors in grammar, vocabulary 
and sentence construction, and little sense of register and style. 

2 Language is sometimes clear and carefully chosen; grammar, vocabulary and sentence 
construction are fairly accurate, although errors and inconsistencies are apparent; the 
register and style are to some extent appropriate to the task. 

3 Language is clear and carefully chosen, with an adequate degree of accuracy in 
grammar, vocabulary and sentence construction despite some lapses; register and style 
are mostly appropriate to the task. 

4 Language is clear and carefully chosen, with a good degree of accuracy in grammar, 
vocabulary and sentence construction; register and style are consistently appropriate to 
the task. 

5 Language is very clear, effective, carefully chosen and precise, with a high degree of 
accuracy in grammar, vocabulary and sentence construction; register and style are 
effective and appropriate to the task. 

 
 

Written assignment (SL and HL) 
 

Criterion A: Fulfilling the requirements of the reflective statement 
• To what extent  does the student show how his or her understanding of cultural and contextual 

elements was developed through the interactive oral? 
 
 

Note: The word limit for the reflective statement is 300–400 words. If the word limit is exceeded, 
1 mark will be deducted. 

 
 
 

Marks Level Descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 Reflection on the interactive oral shows superficial development of the student’s 
understanding of cultural and contextual elements. 

2 Reflection on the interactive oral shows some development of the student’s 
understanding of cultural and contextual elements. 

3 Reflection on the interactive oral shows development of the student’s understanding of 
cultural and contextual elements. 
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Criterion B: Knowledge and understanding 
• How effectively has the student used the topic and the essay to show knowledge and understanding 

of the chosen work? 

 
Note: The chosen work MUST be selected  from the prescribed literature in translation (PLT) list.  If 
not, the maximum mark for this criterion will be reduced to 3. 

 
 
 

Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1–2 The essay shows some knowledge but little understanding of the work used for the 
assignment. 

3–4 The essay shows knowledge and understanding of, and some insight into, the work used 
for the assignment. 

5–6 The essay shows detailed knowledge and understanding of, and perceptive  insight into, 
the work used for the assignment. 

 
Criterion C: Appreciation of the writer’s choices 
• To what extent does the student appreciate how the writer’s choices of language, structure, technique 

and style shape meaning? 
 

Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1–2 There is some mention, but little appreciation, of the ways in which language, structure, 
technique and style shape meaning. 

3–4 There is adequate appreciation of the ways in which language, structure, technique and 
style shape meaning. 

5–6 There is excellent appreciation of the ways in which language, structure, technique and 
style shape meaning. 

 
Criterion D: Organization and development 
• How effectively have the ideas been organized, and how well are references to the works integrated 

into the development of the ideas? 
 
 

Note: The word limit for the essay is 1,200–1,500 words. If the word limit is exceeded, 2 marks will be 
deducted. 

 
 
 

Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 There is some attempt to organize ideas, but little use of examples from the works used. 
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Marks Level descriptor 

2 Ideas are superficially organized and developed, with some integrated examples from 
the works used. 

3 Ideas are adequately organized and developed, with appropriately  integrated examples 
from the works used. 

4 Ideas are effectively organized and developed, with well-integrated examples from the 
works used. 

5 Ideas are persuasively organized and developed, with effectively integrated examples 
from the works used. 

 
Criterion E: Language 
•          How clear, varied and accurate is the language? 

 

• How appropriate is the choice of register, style and terminology? (“Register” refers, in this context, 
to the student ’s use of elements  such as vocabular y, tone, sentence structure  and terminology 
appropriate to the task.) 

 
Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 Language is rarely clear and appropriate; there are many errors in grammar, vocabulary 
and sentence construction, and little sense of register and style. 

2 Language is sometimes clear and carefully chosen; grammar, vocabulary and sentence 
construction are fairly accurate, although errors and inconsistencies are apparent; the 
register and style are to some extent appropriate to the task. 

3 Language is clear and carefully chosen, with an adequate degree of accuracy in 
grammar, vocabulary and sentence construction despite some lapses; register and style 
are mostly appropriate to the task. 

4 Language is clear and carefully chosen, with a good degree of accuracy in grammar, 
vocabulary and sentence construction; register and style are consistently appropriate to 
the task. 

5 Language is very clear, effective, carefully chosen and precise, with a high degree of 
accuracy in grammar, vocabulary and sentence construction; register and style are 
effective and appropriate to the task. 

 

 
 
 

External assessment details—HL 
 
Paper 1: Literary commentary 
Duration: 2 hours 
Weighting: 20% 
Paper 1 contains two previously unseen passages and students are instructed to write a literary commentary 
on one of these passages. One passage will be poetry; the other passage will be taken from works such as: 

 
•          a novel or short story 

 
•          an essay 

 
•          a biography
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•          a journalistic piece of writing of literary merit. 
 

The passages for commentary may be either a complete  piece of writing or an extract from a longer piece, 
and wherever possible they will not have been written by authors listed on the PLA nor be taken from works 
likely to have been studied in class. 

 
The term “literary commentary” is used to refer to a close reading of a passage  that is presented in the 
form of an essay. Students  need to explore aspects such as content, technique, style, structure, theme  and 
language, and they are assessed on their ability to: 

 
• demonstrate understanding of the thought and feeling in the passage through interpretation that is 

supported by detailed references to the passage 
 

•          analyse and appreciate how the passage achieves its effects. 
 

There are many acceptable ways of approaching and structuring  a literar y commentar y, but a good 
commentary explains, rather than merely summarizing content or listing effects. All commentaries should 
be continuous and developed; commentaries comprising unrelated paragraphs will not merit a high 
achievement level. 

 
The paper is assessed according to the assessment criteria published  in this guide. The maximum mark for 
paper 1 is 20. 

 
Paper 2: Essay 
Duration: 2 hours 
Weighting: 25% 
Assessment details are the same as at SL. 

 
 

Written assignment 
Weighting: 25% 
Assessment details are the same as at SL. 

 
 
 

External assessment criteria—HL 
 
Overview 
Assessment criteria are used to assess students for all assessment task s. The assessment criteria are 
published in this guide. There are different assessment criteria at SL and at HL. 

 
The following is an overview of the external assessment criteria at HL. 

 
Paper 1: Literary commentary 
There are four assessment criteria at HL. 

 
Criterion A Understanding and interpretation 5 marks 

Criterion B Appreciation of the writer’s choices 5 marks 

Criterion C Organization and development 5 marks 

Criterion D Language 5 marks 

 Total 20 marks 
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Paper 2: Essay 
There are five assessment criteria at HL. 

 

 
Criterion A Knowledge and understanding 5 marks 

Criterion B Response to the question 5 marks 

Criterion C Appreciation of the literary conventions of the genre 5 marks 

Criterion D Organization and development 5 marks 

Criterion E Language 5 marks 

 Total 25 marks 

 
Written assignment 
There are five assessment criteria at HL. 

 

 

Criterion A Fulfilling the requirements of the reflective statement 3 marks 

Criterion B Knowledge and understanding 6 marks 

Criterion C Appreciation of the writer’s choices 6 marks 

Criterion D Organization and development 5 marks 

Criterion E Language 5 marks 

 Total 25 marks 

 
The following descriptors are for examiner use and for teacher and student information. 

 
 

Paper 1: Literary commentary (HL) 
 

Criterion A: Understanding and interpretation 
• How well does the student’s interpretation reveal understanding of the thought and feeling of the 

passage? 
 

•          How well are ideas supported by references to the passage? 
 

Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 There is basic understanding of the passage but virtually no attempt at interpretation 
and few references to the passage. 

2 There is some understanding of the passage, with a superficial attempt at interpretation 
and some appropriate references to the passage. 

3 There is adequate understanding of the passage, demonstrated by an interpretation that 
is supported by appropriate references to the passage. 
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Marks Level descriptor 

4 There is very good understanding of the passage, demonstrated by sustained 
interpretation supported by well-chosen references to the passage. 

5 There is excellent understanding of the passage, demonstrated by persuasive 
interpretation supported by effective references to the passage. 

 
Criterion B: Appreciation of the writer’s choices 
• To what extent does the analysis show appreciation of how the writer’s choices of language, structure, 

technique and style shape meaning? 
 

Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 There are few references to, and no analysis or appreciation of, the ways in which 
language, structure, technique and style shape meaning. 

2 There is some mention, but little analysis or appreciation, of the ways in which language, 
structure, technique and style shape meaning. 

3 There is adequate analysis and appreciation of the ways in which language, structure, 
technique and style shape meaning. 

4 There is very good analysis and appreciation of the ways in which language, structure, 
technique and style shape meaning. 

5 There is excellent analysis and appreciation of the ways in which language, structure, 
technique and style shape meaning. 

 
Criterion C: Organization and development 
•          How well organized, coherent and developed is the presentation of ideas? 

 
Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 Ideas have little organization; there may be a superficial structure, but coherence and 
development are lacking. 

2 Ideas have some organization, with a recognizable structure; coherence and 
development are often lacking. 

3 Ideas are adequately organized, with a suitable structure; some attention is paid to 
coherence and development. 

4 Ideas are effectively organized, with very good structure, coherence and development. 

5 Ideas are persuasively organized, with excellent structure, coherence and development. 
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Criterion D: Language 
•          How clear, varied and accurate is the language? 

 

• How appropriate is the choice of register, style and terminology? (“Register” refers, in this context, 
to the student ’s use of elements  such as vocabular y, tone, sentence structure  and terminology 
appropriate to the commentary.) 

 
Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 Language is rarely clear and appropriate; there are many errors in grammar, vocabulary 
and sentence construction, and little sense of register and style. 

2 Language is sometimes clear and carefully chosen; grammar, vocabulary and sentence 
construction are fairly accurate, although errors and inconsistencies are apparent; the 
register and style are to some extent appropriate to the commentary. 

3 Language is clear and carefully chosen, with an adequate degree of accuracy in 
grammar, vocabulary and sentence construction despite some lapses; register and style 
are mostly appropriate to the commentary. 

4 Language is clear and carefully chosen, with a good degree of accuracy in grammar, 
vocabulary and sentence construction; register and style are consistently appropriate to 
the commentary. 

5 Language is very clear, effective, carefully chosen and precise, with a high degree of 
accuracy in grammar, vocabulary and sentence construction; register and style are 
effective and appropriate to the commentary. 

 
 

Paper 2: Essay (HL) 
 

Criterion A: Knowledge and understanding 
• How much knowledge  and understanding has the student shown of the part 3 works studied  in 

relation to the question answered? 

 
Note: The part 3 works MUST be chosen from the relevant prescribed  list of authors (PLA) and be 
the genre relevant to the question.  If not, the maximum mark for this criterion will be reduced to 3. 

 
 
 

Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 There is some knowledge but virtually no understanding of the part 3 works in relation 
to the question answered. 

2 There is mostly adequate knowledge and some superficial understanding of the part 3 
works in relation to the question answered. 

3 There is adequate knowledge and understanding of the part 3 works in relation to the 
question answered. 

4 There is good knowledge and understanding of the part 3 works in relation to the 
question answered. 
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5  There is perceptive  knowledge and understanding of the part 3 works in relation to the 
question answered. 

 
 

Criterion B: Response to the question 
•          How well has the student understood the specific demands of the question? 

 
•         To what extent has the student responded to these demands? 

 
•          How well have the works been compared and contrasted in relation to the demands of the question? 

 
Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 The student shows little awareness of the main implications of the question, and ideas 
are mainly irrelevant and/or insignificant. There is little meaningful comparison of the 
works used in relation to the question. 

2 The student responds to some of the main implications of the question with some 
relevant ideas. There is a superficial attempt to compare the works used in relation to 
the question. 

3 The student responds to most of the main implications of the question with consistently 
relevant ideas. There is adequate comparison of the works used in relation to the 
question. 

4 The student responds to the main implications and some subtleties of the question, with 
relevant and carefully explored ideas. The comparison makes some evaluation of the 
works used in relation to the question. 

5 The student responds to all the implications, as well as the subtleties of the question, 
with convincing and thoughtful ideas. The comparison includes an effective evaluation 
of the works in relation to the question. 

 
Criterion C: Appreciation of the literary conventions of the genre 
• To what extent does the student identify and appreciate the use of literary conventions in relation to 

the question and the works used? 
 

Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 Some literary conventions are identified but there is limited development relevant to the 
question and/or the works used. 

2 Examples of literary conventions are sometimes correctly identified and developed, with 
some relevance to the question and the works used. 

3 Examples of literary conventions are satisfactorily identified and developed, with 
relevance to the question and the works used. 

4 Examples of literary conventions are clearly identified and effectively developed, with 
relevance to the question and the works used. 

5 Examples of literary conventions  are perceptively identified and persuasively developed, 
with clear relevance to the question and the works used. 
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External assessment 

 
 
 

Criterion D: Organization and development 
•          How well organized, coherent and developed is the presentation of ideas? 

 
Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 Ideas have little organization; there may be a superficial structure, but coherence and/or 
development are lacking. 

2 Ideas have some organization, with a recognizable structure, but coherence and 
development are often lacking. 

3 Ideas are adequately organized, with a suitable structure and attention paid to 

coherence and development. 

4 Ideas are effectively organized, with a very good structure, coherence and development. 

5 Ideas are persuasively organized, with excellent structure, coherence and development. 

 
Criterion E: Language 
•          How clear, varied and accurate is the language? 

 
• How appropriate is the choice of register, style and terminology? (“Register” refers, in this context, 

to the student ’s use of elements  such as vocabular y, tone, sentence structure  and terminology 
appropriate to the task.) 

 

Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 Language is rarely clear and appropriate; there are many errors in grammar, vocabulary 
and sentence construction, and little sense of register and style. 

2 Language is sometimes clear and carefully chosen; grammar, vocabulary and sentence 
construction are fairly accurate, although errors and inconsistencies are apparent; the 
register and style are to some extent appropriate to the task. 

3 Language is clear and carefully chosen, with an adequate degree of accuracy in 
grammar, vocabulary and sentence construction despite some lapses; register and style 
are mostly appropriate to the task. 

4 Language is clear and carefully chosen, with a good degree of accuracy in grammar, 
vocabulary and sentence construction; register and style are consistently appropriate to 
the task. 

5 Language is very clear, effective, carefully chosen and precise, with a high degree of 
accuracy in grammar, vocabulary and sentence construction; register and style are 
effective and appropriate to the task. 



33 
 

 

 
Language A: literature guide                                                                                                                                                        49 

 
External assessment 

 
 
 
Written assignment (SL and HL) 

 

Criterion A: Fulfilling the requirements of the reflective statement 
• To what extent  does the student show how his or her understanding of cultural and contextual 

elements was developed through the interactive oral? 
 
 

Note: The word limit for the reflective statement is 300–400 words. If the word limit is exceeded, 
1 mark will be deducted. 

 
 
 

Marks Level Descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 Reflection on the interactive oral shows superficial development of the student’s 
understanding of cultural and contextual elements. 

2 Reflection on the interactive oral shows some development of the student’s 
understanding of cultural and contextual elements. 

3 Reflection on the interactive oral shows development of the student’s understanding of 
cultural and contextual elements. 

 
Criterion B: Knowledge and understanding 
• How effectively has the student used the topic and the essay to show knowledge and understanding 

of the chosen work? 
 

Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1–2 The essay shows some knowledge but little understanding of the work used for the 
assignment. 

3–4 The essay shows knowledge and understanding of, and some insight into, the work used 
for the assignment. 

5–6 The essay shows detailed knowledge and understanding of, and perceptive  insight into, 
the work used for the assignment. 
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External assessment 

 
 
 

Criterion C: Appreciation of the writer’s choices 
• To what extent does the student appreciate how the writer’s choices of form, structure, technique and 

style shape meaning? 
 

Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1–2 There is some mention, but little appreciation, of the ways in which language, structure, 
technique and style shape meaning. 

3–4 There is adequate appreciation of the ways in which language, structure, technique and 
style shape meaning. 

5–6 There is excellent appreciation of the ways in which language, structure, technique and 
style shape meaning. 

 
Criterion D: Organization and development 
• How effectively have the ideas been organized, and how well are references to the works integrated 

into the development of the ideas? 
 
 

Note: The word limit for the essay is 1,200–1,500 words. If the word limit is exceeded, 2 marks will be 
deducted. 

 
 
 

Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 There is some attempt to organize ideas, but little use of examples from the works used. 

2 Ideas are superficially organized and developed, with some integrated examples from 
the works used. 

3 Ideas are adequately organized and developed, with appropriately  integrated examples 
from the works used. 

4 Ideas are effectively organized and developed, with well-integrated examples from the 
works used. 

5 Ideas are persuasively organized and developed, with effectively integrated examples 
from the works used. 
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External assessment 

 
 
 
Criterion E: Language 
•          How clear, varied and accurate is the language? 

 
• How appropriate is the choice of register, style and terminology? (“Register” refers, in this context, 

to the student ’s use of elements  such as vocabular y, tone, sentence structure  and terminology 
appropriate to the task.) 

 

Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 Language is rarely clear and appropriate; there are many errors in grammar, vocabulary 
and sentence construction, and little sense of register and style. 

2 Language is sometimes clear and carefully chosen; grammar, vocabulary and sentence 
construction are fairly accurate, although errors and inconsistencies are apparent; the 
register and style are to some extent appropriate to the task. 

3 Language is clear and carefully chosen, with an adequate degree of accuracy in 
grammar, vocabulary and sentence construction, despite some lapses; register and style 
are mostly appropriate to the task. 

4 Language is clear and carefully chosen, with a good degree of accuracy in grammar, 
vocabulary and sentence construction; register and style are consistently appropriate to 
the task. 

5 Language is very clear, effective, carefully chosen and precise, with a high degree of 
accuracy in grammar, vocabulary and sentence construction; register and style are 
effective and appropriate to the task. 
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Assessment 
 
 
 
 

Internal assessment 
 
 
 
 
 
 

Purpose of internal assessment 
 

Internal assessment is an integral part of the course and is compulsory for both SL and HL students. It 
enables students to demonstrate the application of their skills and knowledge. The preparation of students 
for the internal assessment tasks should be part of normal classroom teaching. 

 
At SL students are required to present  a 10-minute oral commentary (including subsequent questions) on 
an extract taken from one of the part 2 works studied. 

 
At HL the commentary will be based on a poem or an extract from a poem. Students  present  a 10-minute 
commentary and this is followed by a 10-minute discussion on one of the other part 2 works. 

 
Both SL and HL students are also required to complete  an oral presentation on one or more of the part 4 
works studied. 

 
At SL and HL the weighting is 15% for the commentary and 15% for the presentation. 

 
 
 

Guidance and authenticity 
 

The SL and HL oral components submitted for internal assessment must be the student’s own work. It is the 
responsibility of the teacher to ensure that students are familiar with: 

 
•          the requirements of the type of work to be internally assessed 

 
• the assessment criteria; students must understand that the work submitted for assessment must 

address these criteria effectively. 
 

For the oral commentary, it is essential that students do not have prior knowledge of the work or the extract 
for commentary. The oral presentation must be the work of the student and it may not be written out in 
full and read. Authenticity may be checked by discussion with the student on the content of the work, and 
scrutiny of the notes (if any) used by the student. 

 
The requirement for teachers and students to authenticate work produced for internal assessment applies 
to the work of all students, not just the sample work that will be submitted to an examiner for the purpose 
of moderation. If either the student or the teacher  is unable to authenticate the work, the student will not 
be eligible for a mark in that component and no grade will be awarded. For further details refer to the IB 
publication Academic honesty and the relevant articles in the General regulations: Diploma Programme. 

 
 
 

Time allocation 
 

Internal assessment is an integral part of the language A: literature course, contributing 30% to the final 
assessment in the SL and the HL courses. This weighting should be reflected in the time that is allocated to 
teaching  the knowledge, skills and understanding required to undertake the work, as well as the total time 
allocated to carry out the work.
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During the two-year course consideration should be given to: 
 

•          time for the teacher to explain to students the requirements of the internal assessment 
 

•          class time for students to work on the internal assessment component 
 

•          time for consultation between the teacher and each student 
 

•          time to review and monitor progress. 
 
 
 

Requirements and recommendations 
 

The individual oral commentary and the individual oral presentation must be conducted in the language A 
studied. 

 
 
 

Using assessment criteria for internal assessment 
 

For internal assessment, a number of assessment criteria have been identified. Each assessment criterion has 
level descriptors describing specific achievement levels, together with an appropriate range of marks. The 
level descriptors concentrate on positive achievement, although for the lower levels failure to achieve may 
be included in the description. 

 
Teachers must judge the internally assessed  work at SL and at HL against the criteria using the level 
descriptors. 

 
•          Different assessment criteria are provided for SL and HL. 

 
• The aim is to find, for each criterion, the descriptor that conveys most accurately the level attained 

by the student, using the best-fit model. A best-fit approach means that compensation should be 
made when a piece of work matches  different aspects  of a criterion at different levels. The mark 
awarded should be one that most fairly reflects the balance of achievement against the criterion. It is 
not necessary for every single aspect of a level descriptor to be met for that mark to be awarded. 

 

• When assessing a student’s work, teachers  should read the level descriptors for each criterion until 
they reach a descriptor that most appropriately  describes the level of the work being assessed. If a 
piece of work seems to fall between two descriptors, both descriptors should be read again and the 
one that more appropriately  describes the student’s work should be chosen. 

 

• Where there are two or more marks available within a level, teachers should award the upper marks if 
the student’s work demonstrates the qualities described to a great extent. Teachers should award the 
lower marks if the student’s work demonstrates the qualities described to a lesser extent. 

 

• Only whole numbers  should be recorded; par tial mark s, that  is fractions and decimals, are not 
acceptable. 

 

• Teachers should not think in terms of a pass or fail boundary, but should concentrate on identifying 
the appropriate descriptor for each assessment criterion. 

 

• The highest  level descriptors  do not imply faultless performance but should be achievable by a 
student. Teachers should not hesitate  to use the extremes if they are appropriate descriptions of the 
work being assessed. 

 

• A student who attains a high achievement level in relation to one criterion will not necessarily 
attain high achievement levels in relation to the other criteria. Similarly, a student who attains a low 
achievement level for one criterion will not necessarily attain low achievement levels for the other
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criteria. Teachers should not assume that the overall assessment of the students will produce  any 
particular distribution of marks. 

 

•          It is recommended that the assessment criteria be made available to students. 
 
 
 

Internal assessment details—SL 
 
 

Note: The individual oral commentar y is internally assessed  and externally moderated by the 
IB. Recordings of the individual oral commentary are required  for the purposes  of moderation. 
Procedures for the recording and mailing of recordings are provided each year in the Handbook of 
procedures for the Diploma Programme. 

 

 

The table below gives an overview of the requirements for the SL internally assessed oral work. 

The maximum mark for each task is 30. 

 
Individual oral commentary (30 marks) 

Extracts Based on either of the two works studied in part 2 of the course 

Preparation time 20 minutes 

Total delivery time 10 minutes 

Breakdown of 
delivery time 

Presentation: 8 minutes 
 

Subsequent questions from the teacher: 2 minutes 

Individual oral presentation (30 marks) 

Work(s) Based on one or more works studied in part 4 of the course 

Preparation time Students prepare the presentation in their own time 

Total delivery time 10–15 minutes 

 
 

Individual oral commentary 
Weighting: 15% 
Duration: 10 minutes 
• The individual oral commentary is a literary analysis of an extract taken from one of the works studied 

in part 2 of the syllabus. 
 

• Until the start of the preparation period students must not know the selection or the part 2 work from 
which the extract for the individual oral commentary will be taken. 

 

•          Each extract must be accompanied by one or two guiding questions set by the teacher. 
 
Focus and structure 
Students should aim to identify and explore all significant aspects of the extract. These include: 

 
•          situating the extract as precisely as possible in the context of the work from which it has been taken 

(or in the body of work, in the case of poetry) 
 

• commenting on the effectiveness of the writer’s techniques, including the use of stylistic devices and 
their effect(s) on the reader.
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The commentar y should focus on the extract itself, relating it to the whole work where relevant (for 
example, to establish context). It should not be used as a springboard for a discussion of everything the 
student knows about the work in question. 

 
A commentar y should be sustained  and well organized. It should neither  be delivered as a series of 
unconnected points nor take the form of a narration or a line-by-line paraphrase of the passage or poem. 

 
Students  should talk up to, but not beyond, 8 minutes, with 2 minutes for subsequent questions. When 
students do not speak for up to 8 minutes, the remainder of the 10 minutes must be filled with subsequent 
questions. 

 
Choice of extract 
The length of the extract will depend on its complexity, but should be 20–30 lines. In the case of poetry, 
teachers may use a single complete  poem, or a significant extract from a longer poem. Shorter poems may 
be suitable for commentary if there is sufficient material for comment. 

 
Students must be given a clean copy of the extract without page numbers, headings, annotations or notes. 

 
Number of extracts 
The number  of different extracts to be selected  will depend on the number  of students in the class. The 
acceptable minimum number  of different extracts to use in relation to the number  of students in the class 
is as follows. 

 
Number of students Number of extracts required 

1–5 1 per student 

6–10 6 

11–15 7 

16–20 8 

21–25 9 

26–30 10 

 
Guiding questions 
Teachers should set one or two questions for each extract. 

 
Guiding questions  should relate to some of the most significant aspects of the extract, and should help 
students to focus on their analysis. They should suggest areas for discussion, but students are free to use the 
guiding questions  or not, as they choose. Students are not penalized if their commentary does not directly 
address the guiding questions. 

 
The following list of guiding questions  is intended to assist teachers  in formulating their own questions. 
Teachers may also make direct use of sample questions that suit their chosen extracts. A more comprehensive 
list of sample questions is included in the teacher support material. 

 
The questions  are grouped under broad literary genres. However, the PLA for each language A will have its 
own literary genres, which may differ slightly from those listed below. 

 
Drama 
•          What is revealed about the character(s) through the diction employed? 

 
•          What role do music/sound/lighting effects have to play in this extract?
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Internal assessment 

 
 
 

•          What impact is this extract likely to have on the audience? 
 

•          For what reasons can this extract be considered  a pivotal/key moment in the play? 
 

Prose: Novel and short story 
•          How does structure function in this extract to convey key ideas? 

 
•          How does the balance between dialogue and narrative affect your understanding of this extract? 

 
•          How are the key themes of the work explored in this extract? 

 
•          How does this extract work to change your understanding of the characters involved? 

 
Prose other than fiction 
•         To what effect is sentence structure used in this extract? 

 
•          In what ways is the style of this extract typical of the work as a whole? 

 
•          What is the likely impact of this extract on the reader? 

 
•          How important  is the logical sequence of ideas in this extract? 

 
Poetry 
•          What is the relationship between the title and the poem itself? 

 
•          How does the progression of ideas contribute to the development of the theme(s)? 

 
•          How does stanza structure reflect the development of the poem’s subject? 

 
•          In what ways does the final line/stanza change your understanding of the poem as a whole? 

 
Conduct of the individual oral commentary 
The time and place are chosen  by the teacher, provided  they are consistent  with IB deadlines  and 
regulations. Teachers may, if they wish, conduct all individual oral commentaries on one day or over several 
days. Students must be given adequate notice of when the oral will take place. 

 
Preparation (20 minutes) 
During this time students are supervised. They are expected to: 

 
•          read the extract and accompanying guiding questions carefully 

 
•          identify and analyse closely all the significant aspects of the extract 

 
•          make notes for the commentary 

 
•          organize the structure of the commentary. 

 
Delivery (8 minutes) 
Students must be allowed to deliver their commentaries without interruption and teachers must not distract 

students or attempt to rearrange  their commentaries. Teachers may only intervene  if a student panics and 
needs positive encouragement, or if a student is off target or is finding it difficult to continue. 

 
Subsequent questions (2 minutes) 
Teachers must  engage in a discussion  with student s to probe  fur ther  into their k nowle dge  and 
understanding of the extract or poem. In the case of less confident  students, teachers  must draw them 
out on the original guiding questions  to give them the opportunity to improve or expand on doubtful or 
inadequate statements. 

 
Teachers must be satisfied that students have understood specific words, phrases and allusions, as well 
as appreciated their importance within the extract or poem. They should also be satisfied that students 
understand the significance of the extract within the whole work or, in the case of a complete  poem, the 
relationship between the poem and other poems by that author that have been studied. 

 
Teachers must satisfy themselves that students understand, and can comment on, the writer’s technique.
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Internal assessment 

 
 
 

Individual oral presentation 
 
 

Note: The individual oral presentation is internally assessed and IB moderation takes place through 
the individual oral commentary. Recordings are not sent to the IB. Details are provided each year in 
the Handbook of procedures for the Diploma Programme. 

 

 
 

Weighting: 15% 
Duration: 10–15 minutes 
The individual oral presentation is based on a work or works studied in part 4 of the syllabus. Each student 
chooses a topic for this exercise in consultation with the teacher. 

 
Choice of topic 
Students should choose topics that reflect their personal interests. Topics may be based on any aspect(s) of 
the work(s) studied, including: 

 
•          the cultural setting of the work(s) and related issues 

 
•          thematic focus 

 
•          characterization 

 
•          techniques and style 

 
•          the author’s attitude to particular elements  of the works (for example, character(s), subject matter) 

 
•          the interpretation of particular elements  from different perspectives. 

 
Focus of the individual oral presentation 
The focus of each oral presentation will depend on the nature and scope of the topic chosen. Whatever the 
topic and type of presentation chosen, students will be expected to show: 

 
•          knowledge and understanding of the works 

 
•          thorough appreciation of the aspect discussed 

 
•          good use of strategies to engage an audience 

 
•          delivery of the presentation in a manner that is appropriate to the task. 

 
Structure of the individual oral presentation 
The structure of each oral presentation depends largely on the type of activity selected for the topic. 

 
It is the responsibility of the student to select the type of presentation that most effectively enables the 
objectives of the topic to be realized. Whatever the activity chosen, all presentations must have a coherent 
structure. 

 
Preparation for the individual oral presentation 
It is expected that students will prepare  for their presentation outside class hours. When students have 
chosen the topic for their presentation it will be their responsibility to: 

 
•          select appropriate material for the presentation 

 
•          organize the material into a coherent structure 

 
•          choose a means of presentation and delivery that is suited to the activity and topic.
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Suggested activities 
The following list applies to all the options studied in part 4 of the course and contains examples of the wide 
range of activities that are acceptable for the individual oral presentation. This list is neither exhaustive nor 
prescriptive. The examples are only suggestions and may be added  to by teachers, or by students with the 
approval of teachers. Students should select the activity most appropriate to the topic chosen. 

 
The individual presentation may be done in a pair or as part of a small group of students. In that case, each 
student must give an individual presentation 10–15 minutes in length that can be individually assessed by 
the teacher. 

 
• A critique of the student’s own writing that has been produced in the style of one of the literary genres 

studied 
 

•          An explanation of a particular aspect of an author’s work 
 

•          The examination of a particular interpretation of a work 
 

• The setting of a particular writer’s work against another body of material, for example, details on social 
background or political views 

 

•          A commentary on the use of a particular image, idea or symbol in one text or in a writer’s work 
 

• A performance or a pastiche  of a poem being studied—this activity should be followed by some 
explanation and discussion of what the student attempted to do 

 

•          A comparison of two passages, two characters or two works 
 

•          A commentary on a passage from a work studied in class, which has been prepared at home 
 

•          An account of the student’s developing  response to a work 
 

•          The presentation of two opposing  readings of a work 
 

•          A monologue or dialogue by a character at an important  point in the work 
 

•          Reminiscences by a character from a point in later life 
 

• An author’s reaction to a particular interpretation of elements  of his or her work in a given context 
(for example, a critical defence  of the work against a charge of subversion, or immorality, before a 
censorship board) 

 

Please note that students who choose creative presentations should provide a rationale for what they have 
done. 

 
Conduct of the presentation and subsequent discussion 
Teachers must allow students to do their presentation without any interruption or assistance. 

 
When the presentation is completed teachers  may engage in a discussion with students in order to probe 
further into their knowledge  and understanding of the work(s) or topic. Teachers should be satisfied that 
students have justified their selection of: 

 
•          the material used in the presentation 

 
•          the activity chosen to convey the topic 

 
•          the suitability of the style of presentation. 

 
The whole class may participate in the subsequent discussion. The student is, however, only assessed on the 
presentation (which includes the rationale where appropriate).
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Internal assessment 

 
 
 

Internal assessment criteria—SL 
 
Overview 

 

Individual oral commentary 
There are four assessment criteria at SL. 

 

 

Criterion A Knowledge and understanding of the extract 10 marks 

Criterion B Appreciation of the writer’s choices 10 marks 

Criterion C Organization and presentation 5 marks 

Criterion D Language 5 marks 

 Total 30 marks 

 
Individual oral presentation 
There are three assessment criteria at SL. 

 

 

Criterion A Knowledge and understanding of the work(s) 10 marks 

Criterion B Presentation 10 marks 

Criterion C Language 10 marks 

 Total 30 marks 

 
The following descriptors are for examiner use and for teacher and student information. 

 
 

Individual oral commentary (SL) 
 

Criterion A: Knowledge and understanding of the extract 
• How well is the student ’s knowledge  and understanding of the ex tract demonstrated by their 

interpretation? 

 
Note: The extract chosen for the commentary MUST be from a work selected  from the relevant 
prescribed list of authors (PLA).  If not, the maximum mark for this criterion will be reduced to 6. 

 
 
 

Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1–2 There is virtually no knowledge, demonstrated by irrelevant and/or insignificant 
references to the extract. 

3–4 There is some knowledge, demonstrated by very limited interpretation, but with some 
relevant references to the extract. 

5–6 There is adequate knowledge and understanding, demonstrated by interpretation 
supported by mostly appropriate references to the extract. 
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Internal assessment 

 

 
 
 

7–8 There is good knowledge and understanding, demonstrated by interpretation 
supported by relevant and appropriate references to the extract. 

9–10 There is very good knowledge and understanding, demonstrated by careful 
interpretation supported by well-chosen references to the extract. 

 
Criterion B: Appreciation of the writer’s choices 
• To what extent does the student appreciate how the writer’s choices of language, structure, technique 

and style shape meaning? 
 

Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1–2 There is virtually no reference to the ways in which language, structure, technique and 
style shape meaning in the extract. 

3–4 There is some reference to the ways in which language, structure, technique and style 
shape meaning in the extract. 

5–6 There is adequate reference to, and some appreciation of, the ways in which language, 
structure, technique and style shape meaning in the extract. 

7–8 There is good appreciation of the ways in which language, structure, technique and style 
shape meaning in the extract. 

9–10 There is very good appreciation of the ways in which language, structure, technique and 
style shape meaning in the extract. 

 
Criterion C: Organization and presentation 
•         To what extent does the student deliver a structured, well-focused commentary? 

 
Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 The commentary has virtually no structure and/or focus. 

2 The commentary has limited evidence of a planned structure and is only occasionally 
focused. 

3 The commentary shows some evidence of a planned structure and is generally focused. 

4 The commentary has a clearly planned structure and is focused. 

5 The commentary is very clearly structured and the focus is sustained. 

 
Criterion D: Language 
•          How clear, varied and accurate is the language? 

 
• How appropriate is the choice of register and style? (“Register” refers, in this context, to the student’s 

use of elements  such as vocabulary, tone, sentence structure  and terminology  appropriate to the 
commentary.)
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Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 The language is rarely clear and appropriate, with many errors in grammar and sentence 
construction and little sense of register and style. 

2 The language is sometimes clear and appropriate; grammar and sentence construction 
are generally accurate, although errors and inconsistencies are apparent; register and 
style are to some extent appropriate. 

3 The language is mostly clear and appropriate, with an adequate degree of accuracy in 
grammar and sentence construction; the register and style are mostly appropriate. 

4 The language is clear and appropriate, with a good degree of accuracy in grammar and 
sentence construction; register and style are effective and appropriate. 

5 The language is very clear and entirely appropriate, with a high degree of accuracy in 
grammar and sentence construction; the register and style are consistently effective and 
appropriate. 

 
 

Individual oral presentation (SL) 
 

Criterion A: Knowledge and understanding of the work(s) 
• How much  knowledge  and understanding does  the  student show of the  work(s) used  in the 

presentation? 
 

Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1–2 There is very limited knowledge and virtually no understanding of the content of the 
work(s) presented. 

3–4 There is some knowledge and superficial understanding of the content of the work(s) 
presented. 

5–6 There is adequate knowledge and understanding of the content and some of the 
implications of the work(s) presented. 

7–8 There is good knowledge and understanding of the content and many of the 
implications of the work(s) presented. 

9–10 There is very good knowledge and understanding of the content and most of the 
implications of the work(s) presented. 
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Internal assessment 

 
 
 

Criterion B: Presentation 
•          How much attention has been given to making the delivery effective and appropriate to the presentation? 

 

• To what extent  are strategies  used to interest  the audience  (for example, audibility, eye contact, 
gesture, effective use of supporting material)? 

 
Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1–2 Delivery of the presentation is inappropriate, with virtually no attempt to interest the 
audience. 

3–4 Delivery of the presentation is sometimes appropriate, with some attempt to interest the 

audience. 

5–6 Delivery of the presentation is generally appropriate and shows an intention to interest 
the audience. 

7–8 Delivery of the presentation is consistently appropriate, with suitable strategies used to 
interest the audience. 

9–10 Delivery of the presentation is effective, with very good strategies used to interest the 
audience. 

 
Criterion C: Language 
•          How clear and appropriate is the language? 

 

• How well is the register and style suited to the choice of presentation? (“Register” refers, in this context, 
to the student ’s use of elements  such as vocabular y, tone, sentence structure  and terminology 
appropriate to the presentation.) 

 
 
 

Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1–2 The language is inappropriate, with virtually no attempt to choose register and style 
suited to the choice of presentation. 

3–4 The language is sometimes appropriate, but with little sense of register and style suited 

to the choice of presentation. 

5–6 The language is mostly appropriate, with some attention paid to register and style suited 
to the choice of presentation. 

7–8 The language is clear and appropriate, with register and style well suited to the choice of 
presentation. 

9–10 The language is very clear and entirely appropriate, with register and style consistently 
effective and suited to the choice of presentation. 

 
 
 

Internal assessment details—HL
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Internal assessment 

 

 
 
 
 

Note: The individual oral commentary is internally assessed and externally moderated by the IB. 
Recordings of the individual oral commentary and discussion are required  for the purposes  of 
moderation. Procedures for the recording and mailing of recordings are provided each year in the 
Handbook of procedures for the Diploma Programme. 

 

 

The table below gives an overview of the requirements for the HL formal oral work. 

The maximum mark for each task is 30. 

 
Individual oral commentary and discussion (30 marks) 

Extracts Based on poetry studied in part 2 of the course 

Preparation time 20 minutes (for preparing the commentary; there is no preparation time for the 
discussion) 

Total delivery time 20 minutes (10 minutes of oral commentary followed by 10 minutes of 
discussion) 

Breakdown of 
delivery time 

Oral commentary: 8 minutes of presentation followed by 2 minutes of 
subsequent questions from the teacher 

 

Discussion: 10 minutes 

Individual oral presentation (30 marks) 

Work(s) Based on one or more works studied in part 4 

Preparation time Students prepare the presentation in their own time 

Total delivery time 10–15 minutes 

 
 

Individual oral commentary and discussion 
Weighting: 15% 
Duration: 20 minutes 

Individual oral commentary: 10 minutes 
• The individual commentary is a literary analysis of a poem, or an extract from a poem, selected by the 

teacher from the poetry studied in part 2 of the syllabus. 
 

• Students must not know on which poem, or extract from a poem, the commentary will be based until 

the start of the preparation period. 
 

•          The poem must be accompanied by one or two guiding questions set by the teacher. 
 

Discussion: 10 minutes 
• The discussion is conducted by the teacher  and follows immediately  af ter the individual oral 

commentary without stopping the recording. 
 

• The work on which the discussion questions  are based must be one of the part 2 works that was not 
used for the commentary. 

 

• The student must not know on which work the discussion questions will be asked until the time of the 
discussion (that is, after the commentary). 

 

Focus and structure 
Students should aim to identify and explore all significant aspects of the extract. These include:
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Internal assessment 

 
 
 

•          situating the extract as precisely as possible in the context of the poem from which it has been taken 
(or in the body of work, in the case of a complete  poem) 

 
• commenting on the effectiveness of the writer’s techniques, including the use of stylistic devices and 

their effect(s) on the reader. 
 

The commentary should focus on the extract itself, relating it to the whole poem (or body of work when a 
complete  poem is used). It should not be used as a springboard for a discussion of everything the student 
knows about the work in question. 

 
A commentar y should be sustained  and well organized. It should neither  be delivered as a series of 
unconnected points nor take the form of a narration or a line-by-line paraphrase of the passage or poem. 

 
Students  should talk up to, but not beyond, 8 minutes, with 2 minutes for subsequent questions. When 
students do not speak for up to 8 minutes, the remainder of the 10 minutes must be filled with subsequent 
questions. 

 
Choice of extract 
The length  of the extract will depend on its complexity, but should be 20–30 lines. Teachers may use a 
single complete  poem, or a significant extract from a longer poem. Shorter poems may be suitable for 
commentary if there is sufficient material for comment. 

 
Students must be given a clean copy of the extract without page numbers, headings, annotations or notes. 

 
Number of extracts 
The number  of different extracts to be selected  will depend on the number  of students in the class. The 
acceptable minimum number  of different extracts to use in relation to the number  of students in the class 
is as follows. 

 
Number of students Number of extracts required 

1–5 1 per student 

6–10 6 

11–15 7 

16–20 8 

21–25 9 

26–30 10 

 
Guiding questions 
Teachers should set one or two questions for each extract. 

 
Guiding questions  should relate to some of the most significant aspects of the extract, and should help 
students to focus on their analysis. They should suggest areas for discussion, but students are free to use the 
guiding questions  or not, as they choose. Students are not penalized if their commentary does not directly 
address the guiding questions. 

 
The following list of guiding questions  is intended to assist teachers  in formulating their own questions. 
Teachers may also make direct use of sample questions  that suit their chosen extracts. Some more sample 
questions are included in the teacher support material. 

 
•          What is the relationship between the title and the poem itself? 

 
•          How are sound effects employed in this poem?
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Internal assessment 

 
 
 

•          How does the progression of ideas contribute to the development of the theme(s)? 
 

•          How is the character of the speaker revealed through the diction employed? 
 

•          How does this poem seek to create an emotional response in the reader? 
 

•          How does stanza structure reflect the development of the poem’s subject? 
 

•          In what ways does the final line/stanza change your understanding of the poem as a whole? 
 

•          How does the figurative language used by the poem aim to stimulate the reader’s imagination? 
 

•          How does the punctuation used influence how the poem is read/heard? 
 

•         To what effect is rhythm used in this poem? 
 

•          In what ways does the tone shift throughout the poem? 
 

•          What might be considered  ambiguous in this poem? 
 

•          How does this extract reveal the thoughts/feelings of the persona? 
 

•          How is figurative language used to convey the content? 
 

Conduct of the individual oral commentary 
The time and place are chosen by the teacher, provided they are consistent with IB deadlines and regulations. 
Teachers may, if they wish, conduct  all individual oral commentaries and discussions on one day or over 
several days. Students must be given adequate notice of when the oral will take place. 

 
Preparation (20 minutes) 
During this time students are supervised. They are expected to: 

 
•          read the extract and accompanying guiding questions carefully 

 
•          identify and analyse closely all the significant aspects of the extract 

 
•          make notes for the commentary 

 
•          organize the structure of the commentary. 

 
Delivery (8 minutes) 
Students must be allowed to deliver their commentaries without interruption and teachers must not distract 
students or attempt to rearrange  their commentaries. Teachers may only intervene  if a student panics and 
needs positive encouragement, or if a student is off target or is finding it difficult to continue. 

 
Subsequent questions (2 minutes) 
Teachers must  engage in a discussion  with student s to probe  fur ther  into their k nowle dge  and 
understanding of the extract or complete  poem. In the case of less confident students, teachers must draw 
them out on the original guiding questions to give them the opportunity to improve or expand on doubtful 
or inadequate statements. 

 
Teachers must be satisfied that students have understood specific words, phrases and allusions, as well 
as appreciated their importance within the extract or poem. They should also be satisfied that students 
understand the significance of the extract within the whole poem or, in the case of a complete  poem, the 
relationship between the poem and other poems by that author that have been studied. 

 
Teachers must satisfy themselves that students understand, and can comment on, the writer’s technique. 

 
Conduct of the discussion 
Transition from the commentary 
After the 10-minute  commentary and subsequent questions, the teacher  informs the student that the 
discussion is commencing (note that the recording device is not switched off).
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Internal assessment 

 
 
 

The aim of the discussion is to engage the student in a literary discussion of the work. Prepared questions 
will be a starting point for the discussion, but the discussion need  not be limited to those  questions. 
Students  should be given an opportunity to demonstrate their independent understanding of the work 
under discussion. 

 
The questions below are intended as a guide. They may be used when appropriate to the work, but teachers 
are free to formulate their own questions. 

 
Sample discussion questions 
Prose: Novel and short story 
• Which fictional character did you find most interesting?  Can you account  for that effect based on 

some choices you see that the writer has made in constructing the character? 
 

• Did you observe any contrivances in the novel that were in some way distracting, such as coincidences, 
or unresolved questions, unconvincing resolutions, chance meetings  and so on? 

 

•          How powerfully—or not—would you say the setting affected the events or action of the novel? 
 

•          How emotionally or intellectually satisfying did you find the conclusion of the novel or short story? 
 

•          How enthusiastic were you about the novel or short story in the opening  pages or paragraphs? 
 

Drama 
• Did you find the dramatist using different kinds of tension in the play in order to engage and hold the 

audience? 
 

• What for you was the most riveting or satisfying moment in the play? Can you account for how the 
playwright managed to achieve that effect? 

 

• What do you consider the strengths and weaknesses of the protagonist, and what effect do you think 
these have on the believability of the play? 

 

• Who was your favourite or least favourite secondary  character  in the play? Can you see how the 
playwright elicited such a response? 

 

• Do you think any profound  human  truths are being considered  in this play or do you see its main 
purpose as keeping an audience interested in human behaviour? 

 

Prose other than fiction 
•          What cultural aspects of the context do you think had the strongest impact on the writer’s story? 

 
• Is there any person in the work, other than the writer, whose presence  you found to be forceful or 

memorable? 
 

•          Were there some aspects of life that you found significantly omitted in the writer’s story of experience? 
 

• What features  of the work most attracted you, for example, the histor y or the geography, the 

encounters with people, or the personal reactions of the writer? 
 

•          What is the role of anecdote in the work and how well do you think this writer handled that feature? 
 

•          Do you have any reservations about the writer’s responses or attitudes to the places/people/ideas? 
 

•          What human issues form the subjects of the work? Did you find any of them particularly well handled? 
 

•          Did you find the essayist skilled in bringing the work to a particularly satisfying conclusion? 
 

Detailed procedures for the oral activity can be found in the Handbook of procedures for the Diploma 
Programme. A more extensive list of samples of discussion questions  can be found in the teacher  support 
material.
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Internal assessment 

 
 
 

Individual oral presentation 
 

 
Note: The individual oral presentation is internally assessed and IB moderation takes place through 
the individual oral commentary. Recordings are not sent to the IB. Details are provided each year in 
the Handbook of procedures for the Diploma Programme. 

 
Assessment details are the same as at SL. 

 
 
 

Internal assessment criteria—HL 
 
Overview 

 

Individual oral commentary and discussion 
There are six assessment criteria at HL. 

 

 

Criterion A Knowledge and understanding of the poem 5 marks 

Criterion B Appreciation of the writer’s choices 5 marks 

Criterion C Organization and presentation of the commentary 5 marks 

Criterion D Knowledge and understanding of the work used in the discussion 5 marks 

Criterion E Response to the discussion questions 5 marks 

Criterion F Language 5 marks 

 Total 30 marks 

 
Individual oral presentation 
There are three assessment criteria at HL. 

 

 

Criterion A Knowledge and understanding of the work(s) 10 marks 

Criterion B Presentation 10 marks 

Criterion C Language 10 marks 

 Total 30 marks 

 
The following descriptors are for examiner use and for teacher and student information. 

 
 

Individual oral commentary and discussion (HL) 
 

Criterion A: Knowledge and understanding of the poem 
• How well is the student ’s knowledge  and understanding of the poem  demonstrated by their 

interpretation?
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Internal assessment 

 
 
 
 

Note: The work chosen  for the commentar y MUST be poetr y and selected  from the relevant 
prescribed list of authors (PLA).  If not, the maximum mark for this criterion will be reduced to 3. 

 
 
 
 

Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 There is limited knowledge and little or no understanding, with poor interpretation and 
virtually no relevant references to the poem. 

2 There is superficial knowledge and some understanding, with limited interpretation 
occasionally supported by references to the poem. 

3 There is adequate knowledge and understanding, demonstrated by interpretation 
supported by appropriate references to the poem. 

4 There is very good knowledge and understanding, demonstrated by careful 
interpretation supported by well-chosen references to the poem. 

5 There is excellent knowledge and understanding, demonstrated by individual 
interpretation effectively supported by precise and well-chosen references to the poem. 

 
Criterion B: Appreciation of the writer’s choices 
• To what extent does the student appreciate how the writer’s choices of language, structure, technique 

and style shape meaning? 
 

Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 There are few references to, and no appreciation, of the ways in which language, 
structure, technique and style shape meaning in the poem. 

2 There is some mention, but little appreciation, of the ways in which language, structure, 
technique and style shape meaning in the poem. 

3 There is adequate appreciation of the ways in which language, structure, technique and 
style shape meaning in the poem. 

4 There is very good appreciation of the ways in which language, structure, technique and 
style shape meaning in the poem. 

5 There is excellent appreciation of the ways in which language, structure, technique and 
style shape meaning in the poem. 

 
Criterion C: Organization and presentation of the commentary 
•         To what extent does the student deliver a structured, well-focused commentary? 

 
Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 



53  

 

 

Language A: literature guide                                                                                                                                                        69 

 
Internal assessment 

 

 
 
 

1 The commentary shows little evidence of planning, with very limited structure and/or 
focus. 

2 The commentary shows some structure and focus. 

3 The commentary shows evidence of a planned structure and is generally focused. 

4 The commentary is clearly structured and the focus is sustained. 

5 The commentary is effectively structured, with a clear, purposeful and sustained focus. 

 
Criterion D: Knowledge and understanding of the work used in the discussion 
•          How much knowledge and understanding has the student shown of the work used in the discussion? 

 
Note: The work used in the discussion MUST be chosen from the relevant prescribed list of authors 
(PLA) and be of a different genre from the poetry used in the commentary.  If not, the maximum 
mark for this criterion will be reduced to 3. 

 
 
 

Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 There is little knowledge or understanding of the content of the work discussed. 

2 There is some knowledge and superficial understanding of the content of the work 
discussed. 

3 There is adequate knowledge and understanding of the content and some of the 
implications of the work discussed. 

4 There is very good knowledge and understanding of the content and most of the 
implications of the work discussed. 

5 There is excellent knowledge and understanding of the content and the implications of 
the work discussed. 

 
Criterion E: Response to the discussion questions 
•          How effectively does the student respond to the discussion questions? 

 
Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 There is limited ability to respond meaningfully to the discussion questions. 

2 Responses to the discussion questions are sometimes relevant. 

3 Responses to the discussion questions are relevant and show some evidence of 
independent thought. 

4 Well-informed responses to the discussion questions show a good degree of 
independent thought. 

5 There are persuasive and independent responses to the discussion questions. 
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Internal assessment 

 
 
 

Criterion F: Language 
•          How clear, varied and accurate is the language? 

 

• How appropriate is the choice of register and style? (“Register” refers, in this context, to the student’s 
use of elements  such as vocabulary, tone, sentence structure  and terminology  appropriate to the 
commentary.) 

 
Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1 The language is rarely clear and appropriate, with many errors in grammar and sentence 
construction and little sense of register and style. 

2 The language is sometimes clear and appropriate; grammar and sentence construction 
are generally accurate, although errors and inconsistencies are apparent; register and 
style are to some extent appropriate. 

3 The language is mostly clear and appropriate, with an adequate degree of accuracy in 
grammar and sentence construction; the register and style are mostly appropriate. 

4 The language is clear and appropriate, with a good degree of accuracy in grammar and 
sentence construction; register and style are effective and appropriate. 

5 The language is very clear and entirely appropriate, with a high degree of accuracy in 
grammar and sentence construction; the register and style are consistently effective and 
appropriate. 

 
 

Individual oral presentation (HL) 
 

Criterion A: Knowledge and understanding of the work(s) 
• How much  knowledge  and understanding does  the  student show of the  work(s) used  in the 

presentation? 
 

Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1–2 There is little knowledge or understanding of the content of the work(s) presented. 

3–4 There is some knowledge and superficial understanding of the content of the work(s) 
presented. 

5–6 There is adequate knowledge and understanding of the content and some of the 
implications of the work(s) presented. 

7–8 There is very good knowledge and understanding of the content and most of the 
implications of the work(s) presented. 

9–10 There is excellent knowledge and understanding of the content and the implications of 
the work(s) presented. 
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Internal assessment 

 
 
 

Criterion B: Presentation 
•          How much attention has been given to making the delivery effective and appropriate to the presentation? 

 

• To what extent  are strategies  used to interest  the audience  (for example, audibility, eye contact, 
gesture, effective use of supporting material)? 

 

 

Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1–2 Delivery of the presentation is seldom appropriate, with little attempt to interest the 
audience. 

3–4 Delivery of the presentation is sometimes appropriate, with some attempt to interest the 

audience. 

5–6 Delivery of the presentation is appropriate, with a clear intention to interest the 
audience. 

7–8 Delivery of the presentation is effective, with suitable strategies used to interest the 
audience. 

9–10 Delivery of the presentation is highly effective, with purposeful strategies used to 
interest the audience. 

 

Criterion C: Language 
•          How clear and appropriate is the language? 

 
• How well is the register and style suited to the choice of presentation? (“Register” refers, in this context, 

to the student ’s use of elements  such as vocabular y, tone, sentence structure  and terminology 
appropriate to the presentation.) 

 

Marks Level descriptor 

0 The work does not reach a standard  described by the descriptors below. 

1–2 The language is rarely appropriate, with a very limited attempt to suit register and style 
to the choice of presentation. 

3–4 The language is sometimes appropriate, with some attempt to suit register and style to 
the choice of presentation. 

5–6 The language is mostly clear and appropriate, with some attention paid to register and 
style that is suited to the choice of presentation. 

7–8 The language is clear and appropriate, with register and style consistently suited to the 
choice of presentation. 

9–10 The language is very clear and entirely appropriate, with register and style consistently 
effective and suited to the choice of presentation. 
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Spanish Literature is vibrant, artistic, colourful, flashy and highly dramatic. Such boldness 

that defines the Andalusian culture can only be clearly exemplified with the use of verse that 

heightens drama and that is what Lorca has achieved in his play Blood Wedding. Using verse 

in the play, Lorca has somewhat given his expression a peculiar freedom, vigour and 

spontaneity while at the same time has achieved to create a dramatic tension within the 

characters of the play. The title of the play itself is heavy, Both the words : 'Blood’ and 

‘Wedding’ loom over the play and enhance the tragic action which could not have been 

possible without the use of dramatic verse that Lorca so aptly managed to incorporate. 

 
 
 
It is right to say that Blood Wedding is a tragedy for no tragedy is complete without verse. 

Scene one opens with a sense hysteria of both hope and fear present in one of  its most 

prominent characters: the mother who says in free verse," they eat there, they smoke 

there...my dead ones full of weed, turned to dust, two men..geraniums."1 Lorca has made it 

clear in the first act of the play itself through the words of the mother that Blood Wedding is a 

play in which the world of the characters is dominated by forces they themselves have no 

control of. This tension is conceptualized in the mother’s demeanour, her talk and her 

thoughts which she so unpretentiously expresses. The drama unfolds in the first act with the 

introduction of the animosity with the Felix family for the mother says again in free verse, 

“Felix...is the same as filling my mouth with slime and I have to spit, I have to spit so it does 

not poison me."2 One does not stop to think that the in first scene Lorca wants his audience to 

be introduced with a certain bold tension and hence uses free verse to reveal the starkness of 

the situation. It is only in scene two, with the less dramatic characters that he introduces 

poetic verse. Maybe he does this to balance the personality of the characters with what they 
 
speak. 

 

 
1 Fedrico Lorca.Blood Wedding. trans. Gwynne Edwards (Great Britain: Methuen London ltd. 1997), 4 
2 ibid, 9
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The less powerful characters- the mother-in-law and the wife - speak in verse. The lullaby 

that they both sing together to the sleeping baby is menacing and Lorca has transformed a 

traditional lullaby to make us feel the anguish of the moment. He uses these two characters to 

provoke a dense dramatic tension.The women themselves are mere mouthpieces to heighten 

the drama that Lorca reveals when the mother in law says, “lullaby, my baby sweet.. 

wouldn’t drink the water deep..”
3, he manages to make the audience foresee something 

 
painful and perhaps form a link with the past that holds murders in its pocket. Through the 

verses of both these women Lorca brings the drama to a certain height. For when the mother- 

in-law says “there the waters oh so black ...who can say, my little one what the waters 

anguish is”
4 .Lorca has changed a sweet lullaby into something dark and deadly for its is now 

 
the instinct of the horse that stops him from drinking the water. “horseys hooves are red with 

blood”
5 is not something to be said whilst putting a child to sleep. lorca has incorporated this 

along with, “deep inside his staring eyes, a sliver dagger broken.”
6 In this verse through the 

image of the knife Lorca forms a connection with the knife the mother talks about in scene 

one. The whole lullaby is sung on purpose, to have reveal to the baby the dark world he will 

grow into. The dramatic tension reaches its pinnacle with the wife repeating the lullaby again 

with the baby in her arms, while adding “there is blood ran strong and fast .. water could”
7 , 

Lorca uses the wife to throw into our face the doom that Leonardo's wife foresees and the 

restlessness she senses in her husband. 

 

 

Lorca has not only used verse dramatically in act two but also twisted it to bring a subtlety 

forward with a force. In the second scene, repetition of the verse by the servant, the youth and 
 

 
3 Fedrico Lorca.Blood Wedding. trans. Gwynne Edwards (Great Britain: Methuen London ltd. 1997), 9 
4 ibid, 14 
5 ibid, 14 
6 ibid, 14 
7 ibid, 15
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the first girl, “let the bride awaken...wedding day”
8 , shows how the verse talks about the re- 

kindling of the love that spells doom for the bride and Leonardo. It is on the day of the 

wedding that the bride runs away and the verse is repeated again and again to reiterate fate. 

The verse is subtle yet is raises the mood for something that is about to stir in the bride's heart 

and Leonardo's mind. Furthermore drama is played when both the servant and Leonardo's 

wife descend upon the verse “when you leave your home .. a star shining bright."9 , it 
 
heightens a tension that builds up to the ultimate act of nature's force- the bride eloping with 

Leonardo. The verse blatantly speaks to the audience the drama that unfolds as passion is 

about to lead the way and change the course of the lives of all the characters. More so by 

doing what Leonardo and the bride are about to do. The wife is well aware of what Leonardo 

is going to do for she says-but i think...moved from here,"10 here Lorca has used free verse to 

boldly communicate what Leonardo's wife has in her mind and how the tension is raised now 

that its open between the both of them that he is going to leave her for the bride. In scene two 

Lorca furthers with the tension that is building up. For the servant is not casually saying in a 

poetic verse "for your wedding night's coming, pull your skirts in,...for fresh blood 

running”
11. This verse is an allusion to the loss of virginity of the bride..also a reminder of the 

 
blood that has been spilt before. Lorca's use of verse is resonatory and startling, constantly 

creating tensions out of which dramas constantly outpour. 

 
 

The height of drama in the whole play is the moon which being a force of nature, a harbinger 

of romance and peace is contorted by Lorca’s skilful use of verse to show that nothing at all 

wants the love of Leonardo and the bride to survive. It is by pure poetic verse chanted by the 
 
 
 
 
 

8 Fedrico Lorca.Blood Wedding. trans. Gwynne Edwards (Great Britain: Methuen London ltd. 1997), 27 
9 ibid, 33 
10 ibid, 32 
11 ibid, 34
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moon “red blood to fill my cheeks.. for I want to enter a breast where I can warm myself”
12. 

That Lorca manages to shift the tension building up to a different plane and the bizarre forces 

of destiny now acquire a proper physical form. This is truly the best part of the play where 

death itself has been given a poetic voice. Death speaks and seeks blood for it wants the 

blood placed between its fingers and it is evident that Leonardo and the Bride have run away 

for now the verse is heightened to another level. For the first time in the whole play the 

characters speak in a much heightened form of poetry. The drama that Lorca manages to 

unfold with verse is when Leonardo admits that he cannot but help love the bride for “I’m not 

the one at fault, the fault belongs to the earth..your hair.”
13 Here the verse throws both 

Leonardo and the bride in a confession of love for each other. I think the audience waits for 

this and by only using verse that Lorca has achieved to so boldly confess the mad crazy love 

that is going to lead to death. The bride cannot put help call herself a ‘bitch’ for Leonardo’s 

beauty burns her. The verse is highly astounding for they both admit that the “flame is fired 

by flame.”
14 It is here that a sense of great passion is ignited by the verse “nails of moonlight 

join us, my waist and your hips.”
15 To use verse to show drama is necessary for only through 

poetry does a tension reveal and Lorca manages to do this extremely skilfully. “ The lovers 

dumb, the young man red, on the silent shore I saw them spread,”16 dramatizes the death of 

both Leonardo and the groom without actually showing their duel in the play. The verse, 

“their eyes broken flowers....dirty sand,”17 is befitting to the duel that was fought over the 

bride. 
 
 
 
 
 
 
 
 

12 Fedrico Lorca.Blood Wedding. trans. Gwynne Edwards (Great Britain: Methuen London ltd. 1997), 47 
13 ibid, 52 
14 ibid, 53 
15 ibid, 54 
16 ibid, 56 
17 ibid, 58
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Lorca has used more verse towards the end of the play. He seems to have conceptualized that 

as he has introduced new characters like the moon, the beggar woman and has their dialogues 

in verse due to their dominant nature, he needed to end the play in verse itself. Using both 

free and poetic verse gave Lorca a free hand to finally slam the last one as the bride in deep 

anguish says, “your son was my ambition..by my hair..!”18The tension finally mounts as one 

expects the mother-in-law to come down on the bride harshly. Instead she succumbs and even 

though she mentions that the two men killed each other for love with a small knife that 

“barely fits the hand”..this itself shows a transformation in the personality of the mother who 

is fierce in the beginning but now at the end all that is left in her heart is the dark root of a 

scream. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

18 Fedrico Lorca.Blood Wedding. trans. Gwynne Edwards (Great Britain: Methuen London ltd. 1997), 60



62  

 

 

6  
 
 
Bibliography. 

 
 
Lorca, Federico García. Blood Wedding. Edited and translated by Gwynne Edwards. Great 

 
Britain: Methuen Drama, 1997. 

 
 
 
 
 
 
http://www.wuds.co.uk/submissions/blood_wedding.pdf 

 
http://www.megaessays.com/viewpaper/40366.html 

 
http://www.cuttothechaseproductions.co.uk/education/assets/Blood%20Wedding%20Educati 

 
on%20Pack.pdf 

 
http://www3.nccu.edu.tw/~cyyang/data/Spanishlit/Bodas%20de%20sangre.pdf

http://www.wuds.co.uk/submissions/blood_wedding.pdf
http://www.megaessays.com/viewpaper/40366.html
http://www.cuttothechaseproductions.co.uk/education/assets/Blood%20Wedding%20Educati
http://www3.nccu.edu.tw/~cyyang/data/Spanishlit/Bodas%20de%20sangre.pdf


 

 

Reflective Statement 
63



 

 

64



 

 

65 
 
 
 

English A Literature - Higher Level 
 

Extended Essay 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Do the descriptions of the Arts and Architecture have similar purposes in the novels 
 
A Room with a View and A Passage to India by E.M Forster? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Word Count: 3970



66  

 

 

i. 

 
 
 
ACKNOWLEDGEMENT 

 
I would like to take the time to thank my supervisor, ……………. for her valuable 

advice and guidance. I would also like to thank my Diploma Program 

Coordinator,…………...



67  

 

 
ii. 

 
 
 
ABSTRACT 

 
E.M Forster’s A Room with a View and A Passage to India are greatly induced with 

and influenced by the Arts and Architecture. Thus in my essay I have investigated the 

purpose and role that the descriptions of Arts and architecture play in the two novels. 

Forster has used the descriptions of Arts and Architecture strongly in both the novels 

to bring up certain elements of the novel such as characterization, themes, and setting 

and plot progression. A Room with a View, is majorly set in Florence thus has greater 

and more evident influence of the Arts and Architecture as the settings used in the 

novel throughout are places of architectural beauty and importance like the church of 

Santa Croce and the Sistine chapel etc. Even the characters have been constantly 

compared to statues and painting. The distinctiveness of this novel is the character 

development, which has been done indirectly through the descriptions of art objects 

and architectural buildings.  While in Forster’s A Passage to India he has used fewer 

descriptions, which are not clearly evident. However Foster has been minimalistic and 

bought up important issues such as the British negligence and discrimination towards 

their rule in India through the descriptions of art and architectural figures. He has also 

depicted ‘duende’ in its true sense through the effect that music, a form of art had on 

Mrs. Moore. The Architectural descriptions of the contrasting settings of India and 

England  has enabled the readers to see the cultural differences between the two 

countries and understand the main conflict of the novel i.e. the difficulty of the 

possibility of friendship between the Indians and British. Moreover through the 

descriptions Forster has evolved the theory that the Arts and Architecture of a place 

reflect the nature of its people.
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INTRODUCTION 

 
“Edward Morgan Forster lived a long lifetime, stretching from the late 

Victorian age to the Edwardian age. He was greatly influenced by the Arts 

and Architecture, which is reflected, in his work. Though all his work is 

majorly inspired by the liberal ideas of the Edwardian age, he mocks the 

hypocrisies of the genteel British life and some of its Victorian sensibilities”.1 

 
“E.M Forster’s sexual frustration due to his then unacceptable homosexuality 

has also influenced his work to a great extent, where he uses Art as a form of 

expression”.2 In this essay I plan to compare E.M Forster’s two novels A 

Room with a View and A Passage to India consisting dominating descriptions 

of the Arts and Architecture. 

These descriptions in the two books mentioned, serve certain purposes, like 

characterization, projecting themes and plot progression. As many of the 

descriptions in both the novels project the themes of the novel as well as help 

characterization therefore I have deliberately combined these two elements in 

my analysis. I will also be analyzing the development of settings by 

contrasting the descriptions of Art and Architecture found in England with 

that found in Italy in A Room with a View and India and Venice in 

A Passage to India. The similarity in the purposes of the architectural 

descriptions in the two books has compelled me to write this essay. 

A Room with a View mocks the conservative schools of thought prevalent in 

Victorian England. The story revolves around Lucy Honeychurch, who 

belongs to the upper-middle class British society and is torn between the 

dogmatic and liberal ages of thought. Her adventure in Florence, where she 
 

 
 

1. Forster E.M, A Room with a View (Unites States of America: Penguin Group, 2000), ix. 
2. ibid, xii
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experiences the Italian Renaissance Arts and Architecture from a fresh 

perspective and not from the perspective of the British guide books Baedeker or 

Murray is the focus of the first half of the novel. The other half is set in Britain 

where Lucy is reserved as she is constantly trying to keep up with the norms of 

the British high-class society. Therefore the plot is a conflict between the two 

different lifestyles, of Italy where she experiences love with Mr. George 

Emerson and the other in Britain where she is engaged to an English stereotype. 

“A Passage to India” is a novel questioning the existence of friendship 

between Indians and the English in a colonial Indian town, depicted by the 

relationship between Dr. Aziz and Mr. Fielding. The Indian Arts and 

Architecture greatly influence Mrs. Moore and Adela in their spiritual quest 

during their visit to India. The Western Architecture is seen through 

Fielding’s visit to Venice. By contrasting the descriptions of Eastern and 

Western architecture, Forster not only shows the difference in perspective of 

the Indians and the English but also in their cultures and lifestyles. 

By this comparative analysis I have also tried to examine if E.M Forster has 

used the detailed descriptions of the Arts and Architecture in the two novels to 

evolve a theory; that the Art and Architecture of a place reflect the nature of 

the people of that place. I will attempt to prove this theory in my essay.
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In A Room with a View, the purpose of the descriptions of Art and 

Architecture is, projecting themes, characterization and plot progression. The 

settings have been developed by contrasting the descriptive elements of Italy 

and England. As many of the descriptions bring up two purposes i.e. 

characterization and themes, development of settings and themes etc. I have 

combined them intentionally. The architecture of the pension “Bertolini”3, in 
 

Italy is an imitation of the English style. Therefore the descriptions of Italy 

and England bring up similar themes, which is visible despite the contrast in 

locations. In England the Honeychurches drawing room has been described 

with “ curtains which were pulled together to meet, for the carpet was new 

and deserved protection from the August sun.”4 The pulled curtains indicate 

the typical prudent upper middle class background of the Honeychurches. 

Thus Cecil who belongs to a superior financial background looks down upon 

Lucy and dominates her, as he disapprove of this prudish nature. 

Furthermore in Italy the pension is revealed with “ the portraits of the late 

Queen and the late Poet Laureate”
5 the English ambience of the pension hides 

the true essence of Italy thus depriving the English travellers from discovering 

the real Italy. Lucy Honeychurch, the protagonist is highly saddened to see the 
 

English influence to such a great extent in Florence and feels as if  “  it  mi ght  
 

 be  London” .  Her disappointment shows her dissatisfaction with her 

surroundings, as she had been sent to Florence to discover and explore Italy, 

which did not meet her expectations. Her distress helps project her character 

as a woman looking for originality and adventure, hence setting her apart from 
 

the other typically snobbish and stereotypical English guests at the pension. 
 

3. Forster E.M, A Room with a View (Unites States of America: Penguin Group, 2000), 3 
4. ibid, 77 
5. ibid, 3
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This description of Bertolini also projects the theme of women and passion. 
 

As Lucy, who was sent to England to absorb the European culture manages to 

connect with her inner emotions and passions, which she realizes, were 

suppressed in the presence of the English conformist society. Lucy feels 

suffocated in the pension, as “Bertolini”6 is a replication of English 

architecture. 

The architecture of the drawing room in Windy corner also aids in creating a 

distinction between England and Italy, as in Italy there were wide windows 

with a view suggesting freedom and exploration. Whereas the pulled curtains 

at the Honeychurch residence represent curbed emotions and desires of the 

English women. Allowing Forster to unmask the suppressed lives of the 

Victorian women. 

The description of the architecture of the “ Square of the Annunziata”
7 in Italy 

 
brings up the theme of beauty as well as helps in Lucy’s character 

development. Lucy describes the “divine babies”
8 in the “terracotta”

9 with 

“their shinning limbs bursting from their garments of charity, and their strong 

white arms extended against circlets in heaven”
10 projecting the theme of 

beauty and sensuality. The contrasting views makes them foils as on one hand 

Lucy is extremely awed by the “ divine babies”
11, exclaiming to have “never 

seen anything more beautiful”12, whereas Miss Lavish just ignores the square 

of the Annunziata and walks forward.  Thus depicting Miss Lavish to be a 
 
 
 
 
 

6. 3 Forster E.M, A Room with a View (Unites States of America: Penguin Group, 2000),3 
7. ibid, 17 
8. ibid, 17 
9. ibid, 17 
10. ibid, 18 
11. ibid, 17 
12. ibid, 18
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hypocrite, as even though she proclaimed herself  “ unc onve nti ona l “  a nd 
 

 “ origina l”  she was very much like the other pension guests. 
 

Lucy’s description of the church of “ Santa Croce”
13 to be “ like a barn and 

very cold”
14 yet again brings up the purposes of characterization and theme 

together. Lucy is upset even before entering the church, as she does not have 

her Guidebook, the “Baedeker”15 reflected in her critical description of the 

church. Therefore highlighting her character as a naïve young girl who lacks 

the confidence to make her own judgments. The theme of women’s position in 

the society can be seen through Lucy’s unconscious frustration as she cannot 

form her own opinion about the beauty of the church, habituated to the 

English convention of constrained emotional response to beauty. 
 

By purchasing the nude “photograph of Botticelli’s Birth of Venus”
16 which 

represents Lucy’s frustration due to the constrains on her gender Lucy exhibits 

her hidden desire for physical passion. Thus projecting the theme of passion. 

The three main characters of the novel George, Cecil and Lucy are described 

comparing them to a piece of art. These metaphorical descriptions help in 

characterization as well as projecting themes. There is a sharp contrast 

between the two male characters, George and Cecil. George is described “on 

the ceiling of the Sistine chapel as  healthy and muscular”
17, where Lucy sees 

him as the heroic figure of Michelangelo. This description brings up the theme 

of “ Passion and Body” as Lucy depicts her attraction towards George by 

noticing the strength and physical attractiveness of his body. George makes 
 

 
 
 
 

13. Forster E.M, A Room with a View (Unites States of America: Penguin Group, 2000), 19 
14. ibid, 19 
15. ibid, 19 
16. ibid, 38 
17. ibid, 23
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her feel physical passion, which is against the conventions of the British 

society. Therefore she is nervous around him. 

In contrast Lucy describes Cecil as “medieval. Like a Gothic statue.”18 which 
 

is sexless, humorless and severe. Cecil’s character is identified as an artifact, 

which is beautiful but representative of coldness and celibacy. Thus the statue 

is a tribute to his emotionless and frosty nature. 

Cecil’s description of Lucy “ like a woman of Leonardo Da Vinci”19 further 
 

features his character as a man belonging to the Victorian school of thought, 

expecting a woman to be ladylike in the true conventional sense i.e. to be well 

dressed and remain picture perfect throughout her life. He objectifies Lucy by 

treating her as a piece of art and expects her to have no voice. His comparison 

of Lucy to a piece of art shows that he perceives her as a trophy wife and their 

marriage would just be a means for him to escalate his status in society. After 

Lucy breaks off the engagement he realizes that “ From a Leonardo she had 

become a living woman”
20 this description of Lucy from an art object to a 

 
woman indicates a change in Cecil’s character. He finally sees Lucy as a 

 
human being and not as a piece of art thus realizing that he must treat women 

 
as equals. This emphasizes the theme of the beauty of human beings as Cecil 

learns to appreciate the feelings and emotions of people and not just their 

corporal beauty. 

Music as Art is another important aspect, which has been used to develop 

settings by contrasting Italy and England, it is also used for characterization 

and projecting the themes of passion and women’s position in the society. 

When Lucy plays unusual Beethoven pieces on the piano in Italy she is “ 
 

18. Forster E.M, A Room with a View (Unites States of America: Penguin Group, 2000), 81 
19. ibid, 83 
20. ibid, 160
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intoxicated by the mere feel of the notes”
21 music makes her ecstatic as it 

unstraps her inner passions, which, are normally suppressed. Whereas when 

“she plays Schumann”
22 at Cecil’s home in London she falters as the 

environment stifles her passion. When requested to play “some Beethoven”
23

 

Lucy rejects Cecil’s petition as Beethoven represents her passion and victory 

and she had never felt passionate around Cecil. Consequently Music also 

contrasts the two settings, as when in Italy Music is acts as a liberator of 

Lucy’s desires whereas London is a suppressant. 

A progression in the plot not only causes a transformation in the character’s 

life but also helps in further development of the story. The first plot 

progression can be seen at the church of Santa Croce where Lucy bumps into 

the Emersons and is forced to see the church with them, as Miss Lavish had 

abandoned her and she had lost her Baedeker. This incident is momentous as 

it changes her view of Mr. Emerson, whom she feels “had cast a spell on 

her”24, she feels a sense of respect for him after his encounter with Rev. 
 

Cuthbert Eager, where Mr. Emerson expresses a different perspective of the 

Giotto. The Rev. Eager addresses his congregation about the greatness of 

Medievalism and faith. He associates beauty and knowledge with faith. 

Whereas Mr. Emerson questions this stereotype belief of the English and in a 

way even questions the Christian faith by saying that “some people can only 

see the empty grave, not the saint whoever he is”
25. Mr. Emerson’s 

understanding of the Giotto from a different perspective and his appreciation 

of the new aspects of the church which he presents to Lucy sets him apart 
 
 

21. Forster E.M, A Room with a View (Unites States of America: Penguin Group, 2000), 29 
22. ibid, 113 
23. ibid, 113 
24. ibid, 22 
25. ibid, 22
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from Mr. Eager and the other pension guests. This incident is also important; 

as it is the first step that Lucy takes towards her independence by forming her 

own opinions about the Emersons. The loss of her Baedeker symbolizes her 

drifting away from the restrictive English thinking and habits. Thus the church 

of Santa Croce, which is a place of architectural importance, plays an 

important role in the plot progression. 

A second advancement of plot is seen at the Piazza Signoria, where Lucy 

views a murder and collapses into George Emerson’s arms. This incident is a 

milestone in the novel because it ignites an extraordinary bond between Lucy 

and George as they share the secret of having witnessed the murder at the 

Piazza together and George rescues her when she falls in a faint. This incident 

is important for both of them as it leaves Lucy confused and incapable of 

dealing with her feelings for George and it is a critical event in George’s life 

as he now “wants to live”
26. Forster shows a direct change in George’s 

 
character through his dialogue. George’s action of throwing away the 

 
Botticelli photographs represents  “ the  sec ret”  that they share, also 

Lucys awakened sensuality which George had recognized. 

Another critical and essential incident of plot progression is when the pension 

guests visit the Hills of Florence and come across the terrace – an ancient 

ruined amphitheater, where Lucy and George meet. George is so overcome by 

the terrace, a primal source of beauty and the violets that upon seeing Lucy in 

the midst of the violets he spontaneously kisses her. This scene gains 

significance as the architecture and beauty of the entire terrace is so 

overwhelming to Lucy and George that it gives George the courage to express 
 

 
 
 

26. Forster E.M, A Room with a View (Unites States of America: Penguin Group, 2000), 42
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his love to Lucy. Moreover it helps Lucy to realize her feelings for George 
 

and leaves her longing for his love foreshadowing their union at the end of the 

novel. 

In A Passage to India, Forster has presented the aesthetics of the Eastern and 

Western architecture to indicate the differences in the cultures of India and 

England. The novel has been divided into three parts, that is the Mosque, 

Temple and the Caves, each part thematically signifying different cultural 

ideologies. The purpose of the descriptions of Art and Architecture is 

projecting themes, characterization, plot progression and the settings have 

been used to develop the contrast between Eastern and Western architecture 

and discuss the possibilities of an understanding between the two cultural 

ideologies. 

Through the descriptions of the Indian city of Chandrapore Forster has 

brought up the themes of negligence of the English colonial government 

towards the Indians and secondly the rift between the Indians and the English. 

Forster has depicted this rift by the contrasting the architecture of the city. 

While the part habituated by the Indians is described with “no paintings and 

scarcely any carvings in the bazaars” and “monotonous”
27. The part inhabited 

by the English shares “nothing with the city”.28 The description of the English 

buildings and bungalows away from the city and at a higher ground suggest 

that the English treated the Indians as their inferiors and remained 

disconnected with them also that the British always wanted to keep a watch 

over the Indians. Thus creating an impression of negligence of the British 

towards the Indians. The description also helps in developing the settings as 
 

 
27 . Forster E.M, A Passage to India (UK: Penguin Group, 2005), 1. 
28 . ibid, 1
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the two sections of the city have extremely different architectural appearances. 

Where the Indians lived is describes as an “unorganized, random, bleak, 

unadorned, not carefully planned, and mud-colored”. 29 In contrast, where the 

British lived was very organized, carefully planned, with many gardens and 

flowers. It appeared as a tropical pleasance.30 This division between the 

inhabitants also foreshadows the conflict that will occur later on in the novel 

when each party sides with the person belonging to their race, the Indians with 

Aziz and the British with Adela. 

The descriptions of the British collector, Mr. and Mrs. Turton’s house and Mr. 

Fieldings home with Dr. Aziz’s house also brings up the theme of British 

negligence. The Collector’s “bungalow”
31 is described to be “enormous”

32 

with a lawn even Fielding’s house was splendid with rich architectural beauty, 

wood carved furniture, arches and painted pillars. In contrast to the British 

houses was Dr. Aziz’s home, which was not only ugly but also dirty with “the 

floor spotted with ink”
33 and the flies. The walls had 

“ chunam coming off ”34 and even the pictures on the wall were crooked. The 
 

contrasting descriptions bring up this theme as it depicts the difference in the 

lifestyles of the Indians and the British. These descriptions also help us 

understand the setting of the novel, at the time when the British had begun 

their rule in India and were becoming powerful.35
 

 

 
 
 
 
 
 

29. Forster E.M, A Passage to India (UK: Penguin Group, 2005), 1 
30. ibid, 1 

 
31. ibid, 10 
32. ibid, 10 
33. ibid, 47 
34. ibid, 49 
35. Nandwani Aditya, A Passage to India (Delhi: Anmol Publications Pvt. Ltd., 2009), 29.
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The description of the Mosque in the first part of the novel brings up two 

important themes and also helps in development of settings. The dome of the 

Mosque is described to have an effect “of an English Parish Church”
36 

projecting the theme of the possibility of a co-existence and friendship 

between the English and Indians as Dr. Aziz befriends Mrs. Moore in the 

Mosque. It also initiates the theme of Religion and Spirituality, as Aziz is so 

overcome by the aesthetical magnificence of the Mosque that he feels it 

awakens his “sense of beauty”
37 and for him “more than a faith Islam was an 

attitude”.38 Thus the mosque, a religious place had the power to ignite an 
 

attitude within Dr. Aziz. Forster describes “the front of the Mosque in the full 

moonlight to have an appearance of marble, and the ninety-nine names of God 

on the frieze stood out Black as the frieze stood out white against the sky”.39
 

Through this description of the Mosque Foster has brought up the theme of 
 

Religion, the mention of the “99 names of God standing out Black” represents 

Forster’s idea that the biggest religion is that of love and humanity and that 

people of any religion be it Hindu, Muslim or Christians must treat each other 

equally without a bias to one’s culture and nationality.40 The mention of the 

“the courtyard paved with broken slabs” and “the three arcades whose 

darkness was illuminated by a small hanging lamp and by the moon” 41 

develops the setting and creates a mystic and supernatural ambience. This 

mystic setting is further enhanced when in the later part of this chapter Aziz 

mentions his belief in ghosts. 
 
 
 

36. Forster E.M, A Passage to India (UK: Penguin Group, 2005), 6. 
37. ibid, 6 
38. ibid, 6 
39. ibid, 6 
40. Mitra Reena, trans, A Passage to India (Delhi: Atlantic, 2008), 8. 
41. Forster E.M, A Passage to India (UK: Penguin Group, 2005), 6.
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Music is another form of Art that can be seen in the novel, depicted through 

Godbole’s song - a powerful medium of communication, which drains Mrs. 

Moore’s spiritually. The song brings up the theme of religion, though here 

religion and God are portrayed in a negative way. In the song Professor 

Godbole is making a continuous plea to God asking him to “come” but God 

“refuses to come” 42 thus Forster suggests the vagueness and elusiveness of 
 

God.43 This song also helps in developing Mrs. Moore’s character, as 

Professor Godbole’s song about Lord Krishna, has a very deep effect on Mrs. 

Moore as she is left feeling extremely saddened and is overcome by a sense of 

separation from her Christian God after hearing the song. It not only 

influences her incline towards the Hindu religious figure Lord Krishna but 

also deepens her belief in spirituality and mysticism. 

Though the Marabar Caves is a naturally occurring structure, the aesthetic 

aspect of the caves forms an essential part of the novel. The caves represent 

what is beyond mortal comprehension. The description of the caves is a 

manifestation of this nothingness and strangeness.  The caves are said to be “ 

sinking beneath the newer lands”, “untouched”, “cut off ”, 44 by using these 

adjectives to describe the caves Forster has exhibited the idea of the caves 

being rather “alien”
45 in nature46 thus bringing up the theme of The muddle. 

Forster projects the confusion as when seen from afar they are a “beauty”
47

 

 
and up-close, Mrs. Moore found them “horrid” and “stuffy48

”. The caves are 
 
 
 
 
 

42. Forster E.M, A Passage to India (UK: Penguin Group, 2005), 33. 
43. Nandwani Aditya, A Passage to India (Delhi: Anmol Publications Pvt. Ltd., 2009), 69. 
44. Forster E.M, A Passage to India (UK: Penguin Group, 2005), 53. 

 
46. Nandwani Aditya, A Passage to India (Delhi: Anmol Publications Pvt. Ltd., 2009), 69. 
47. Forster E.M, A Passage to India (UK: Penguin Group, 2005), 83. 
48. ibid, 61
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very old, “older than all spirit” 49, and despite that no one had understood their 

mystical character. Even the Indians, Aziz who was the guide to the English 

party was clueless about what in the caves has to be pointed out to his guests. 

The repetition of the word “nothing”
50 while describing the caves represents 

this idea of nothingness and incomprehension. Further adding to the theme of 

muddle, the caves were so “dark” and “empty51
” that it cultivated a haunted 

environment leading to the ECHO that Mrs. Moore and Adela hear. The echo 

bothers Mrs. Moore till her death, and affects her so gravely that she abandons 

her Christian beliefs and becomes cynical about spirituality and human 

relationships. As for Adela, in the caves she realizes that in reality she is not 

attracted to her fiancé, Ronny and thus decides to break off her marriage. 

The description of the dark caves also helps in plot progression as it builds up events 

for the         clash that is going to occur between the Indians and the British. The 

darkness of the caves     creates confusion thus Adela falsely accuses Aziz of 

molesting her thus causing Aziz’s imprisonment and the misunderstandings between 

Aziz and Fielding. This incident makes Adela, an atheist turn into a believer. 

Forster has presented a contrast between Eastern and Western Architecture 

through Fielding’s travel to Italy. Forster has projected the theme of muddle in 

India and the differences between Indian and Western cultures. A clear 

distinction in the architecture can be seen through form. The Indian 

architecture is rather disorderly and formless, as seen in the Palace of the 

Rajah of Mau. The interiors merge with exterior gardens, the “pillars and 
 

vaulting could scarcely be seen behind coloured rags, iridescent balls, 
 
 
 
 

49. Forster E.M, A Passage to India (UK: Penguin Group, 2005), 53. 
50. ibid, 54 
51. ibid, 54
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chandeliers” and “photographs framed crookedly”. 52 Thus, due to the clutter 

it appears as though the objects are competing with one another to be seen 

giving a very unfinished, shabby and featureless appearance. Therefore the 

Indian Architecture imitates the confusion of India and the characteristic of 

Indians. In contrast the Western Architecture described during Fielding’s trip 

to Venice is “reasonable” as everything “stood in the right place”
53. While 

describing the church of San Giorgio and the Grand Canal Fielding points out 

the precise use of form, shape and design that had been incorporated. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

52. Forster E.M, A Passage to India (UK: Penguin Group, 2005), 4. 
53. ibid, 124
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Therefore from the analysis of the books, A Room with a View and A Passage 
 

 

to India by E.M Forster it is evident that the two books are similar as the 
 

 

descriptions of art and architecture in both the books play an important role in 
 

 

projecting the elements of the novels, like themes, characterization etc. Forster 
 

 

has used the character of Cyril Fieldings, (from A Passage to India) as his 
 

 

mouthpiece to evolve the theory of ‘Art and Architecture of a place reflect the 
 

 

nature of the people of the place’ that can be seen in both the books. In A 
 

 

Room with a View, a contrast is seen between Lucy’s Music in Italy and 
 

 

England, Italy has a carefree and inspiring environment that enables Lucy to 
 

 

play her music freely. Whereas in London she cannot play freely and is muted 
 

 

in her song choice being surrounded by the conformist British high-class 
 

 

society. Thus her Art mirrors the nature of the people in the place she is. This 
 

 

theory is also seen in the architecture of Italy and England, as in Italy there are 
 

 

big bay windows which are wide open thus reflecting the openness and 
 

 

carefree nature of Italy whereas in the drawing room of the Honey churches in 
 

 

England the dark wood furniture and the drawn curtains reflect the cold and 
 

 

bottled up nature of the people. 
 

 

Similarly in A Passage to India Foster tries to depict what he believes the 
 

 

nature of people to be through the architecture. As while describing the Indian 
 

 

Architecture Forster stresses upon the fact that there is no peculiar form and 
 

 

the blending of interiors with exteriors create ambiguity of design and 
 

 

features. Thus reflecting the confused nature and lack of practicality of the 
 

 

Indians. In contrast while describing the Western Architecture in Venice 
 

 

Forster talks about the precision of form and how the earth and building 
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compliment each other. Concluding that the Western Architecture reflects the 

reasonable and logical attitude of people in Europe and perhaps that is the 

reason Forster points out that friendship may not be possible between English 

and Indians at this stage of their respective evolutions.
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– 2 –                     SPEC/1/A1ENG/HP1/ENG/TZ0/XX 
 
 
 
Write a literary commentary on one of the following: 

 
1.  

 
The buyers walk the line of our tobacco. 
Mum tightens her clutch.  She whispers, “Here they come.” 
Dad nonchalantly stands, resting on one leg, like a horse at rest.  He looks away, as if the 

buyers are a common, bland species of bird on an otherwise more exciting safari. 
5              Mum hisses, “Try and look hungry, kids.” 

I suck in my belly as far as possible and open my eyes as wide as they will go, so 
that they will seem hollow and needy.   Vanessa sinks her head to her chest and shrinks with 
not-wanting-to-be-here. 

Mum turns a fierce, fixed, terrifying smile on the buyers.  Her look says, “Give us a good 
10 price and you will be rewarded with my love for all time.  Please give us a good price.  Please.” 

Waves of her anxiety sink down into my belly and churn with the too-greasy excess of my 
recent breakfast. 

None of us look at the other farmers and their families, who are also hovering with palpably 
jittering nerves over their bales. 

15  The bales are torn open, leaves are pulled up and smelled; the thin-veined crop is rubbed 
between thick fingers (fingers flashing with gold bands, which are among the many things that 
tell the buyers from the farmers: no farmer I know wears rings).  A price is scrawled on a ticket. 
Dad waits until the buyers are out of earshot and then whispers to Mum in a soft, warning voice, 
“Steady.  Hold it,” in the way he would talk to a fretful animal. 

20  Now Mum, Vanessa and I watch Dad’s hands as he walks the line.  If he agrees with the 
price we have been offered for each bale, he hesitates, fingers hovering briefly above the ticket, 
and then walks on, leaving the ticket intact. That tobacco will be taken away to cigarette factories: 
famous, well-travelled Rhodesian burley all the way from our lucky farm. 

If Dad disagrees with the price the buyer has offered, he tears the ticket.  Those bales will 
25 be rewrapped, loaded onto lorries, and brought back to unlucky Robandi.  Dad will wait to sell 

them later in the season, when perhaps the buyers will be more hungry for tobacco.  Those bales 
will sit in the grading shed, open to the air, where blasts of steam will keep the leaves in a fine 
balance between soft and mouldy.   They will anger Dad whenever he sees them.   Mum will 
spend hours, until her fingers burn with the sticky yellowing residue of the leaves, resorting and 

30    rebaling the leaves in the superstitious belief that a new presentation might bring a healthier price. 
If Dad starts tearing tickets and his face becomes folded and deep, we feel ourselves 

become quiet and wishing-we-weren’t-here. But if he is walking quickly over the line of tobacco, 
leaving the tickets pristine, beautiful whole rectangles of yellow, we are giddy.   Vanessa and 
I start to run between the bales, exuberant, silly, loud, and Mum doesn’t say, “Shhh girls! 

35 Behave yourselves!” And then Dad has walked the line and, without looking at the other farmers, 
he takes Mum by the hand and he says, “Come on, Tub.” Vanessa and I fall into line behind Mum 
and Dad.  His fingers are wrapped round hers.  By the end of today Dad will have gone to see the 
fat man with the wet lips from Tabex and Mum will have her rings back, and when we get home to 
Robandi she will polish them in Silvo to remove the tarnish of shame and disuse. 

40  Dad doesn’t smile, or concede any kind of victory in front of the buyers.  He waits until we 
are in the car and then he says to Mum, “Fair price.” 

 
Don’t Let’s Go To The Dogs Tonight, Alexandra Fuller, Pan Macmillan, London 

Copyright © Alexandra Fuller, 2002 
From Don’t Let’s Go To The Dogs Tonight by Alexandra Fuller, copyright © 2001 by Alexandra Fuller. 
Used by Permission of Random House, Inc.  For on-line information about other Random House, Inc. 

books and authors, see the Internet web site at http://www.randomhouse.com
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2. 

 

 

                                   July Man 
 

Old, rain-wrinkled, time-soiled, city-wise, morning man 
whose weeping is for the dust of the elm-flowers 
and the hurting motes of time, 
rotted with rotting grape, 

5    sweet with the fumes, 
puzzled for good by fermented potato- 
peel out of the vat of the times, 
turned out and left 
in this grass-patch, this city-gardener’s place 

10    under the buzzing populace’s 
square shadows, and the green shadows 
of elm and ginkgo and lime 
(planted for Sunday strollers and summer evening 
families, and for those 

15    bird-cranks with bread-crumbs 
and crumpled umbrellas who come 
while the dew is wet on the park, and beauty 
is fan-tailed, grey and dove grey, aslant, folding in 
from the white fury of day). 

 
20    In the sound of the fountain 

you rest, at the cinder-rim, on your bench. 
 

 
The rushing river of cars 
makes you a stillness, a pivot, a heart-stopping 
blurt, in the sorrow 

25 of the last rubbydub swig, the searing, and 
stone-jar solitude lost, and yet, 
and still – wonder (for good now) and 
trembling: 

 
The too much none of us knows 

30              is weight, sudden sunlight, falling 
on your hands and arms, in your lap, 
all, all, in time. 

 
 

Margaret Avison, The Dumbfounding (1966), 
taken from Always Now (2003)
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Paper 2 Standard and Higher Level



Resources 

 

The booklist changes every year and hence the resources are created 

and chosen accordingly. 

 However a course Companion is issued to the students every year. 
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